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High School Exit Survey Results
Postsecondary Aspirations, Parental Engagement,
and Support
Establishing a college-going culture requires changes in attitudes and expectations
of students, teachers and school personnel, and the community (The College
Board, 2006). Teachers and other school personnel must work diligently to remove
barriers from learning for all groups of students. Students must believe they can achieve
at high levels, and must subsequently achieve at high levels. Students must also aspire to
college early in their schooling (Dougherty, 2013). Parents and teachers must provide
supportive learning environments, and set high expectations. Parents and community
members must engage in school activities.

Table 1.

Over half of AISD seniors planned to work part time while attending college.

Figure 1.

Of the seniors who planned to enroll in college, 85%
planned to start in Fall 2016.
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Figure 2.

Which colleges did seniors
fall?
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Figure 3.

Thirty-five percent of AISD seniors who did not plan to enroll in college after high school
graduation planned to take a year oﬀ from school to pursue other things before enrolling.

Personal preference
Financial
Other
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Figure 4.

Only 5% of AISD seniors who planned to enroll in college were interested in studying computer and information sciences in college. According to the Austin Chamber of Commerce
July 2015 MSA* Job Market Report, 20% of the available job openings between June and July
2015 were in computer and mathematical occupations.
Occupational areas Austin
ISD seniors plan to study
Austin/Round Rock/San
Marcos MSA advertised job
openings, June/July 2015

The annual median
salary for registered
nurses was $65,130.
Annual median salaries
for computer and
mathematics occupations
ranged between $46,160
and $94,820.

Computer and information sciences

*MSA: metropolitan statistical area
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Figure 5.

Table 2.

Over 1/3 of seniors did not take a high
school course in the area they planned
to study in college.

The top reason seniors who did not take a course in the area they planned
to study in college was because the course was not oﬀered at their school.

Parental education level influences children’s academic achievement, educational aspirations, and success in
the workforce (Dubow, Boxer, & Huesmann, 2009; Foundation for Child Development, 2014). Regardless of
mother’s education level, students have high expectations for themselves.

Figure 6.

Forty-one percent of seniors’ mothers had a college degree or license/certification.

Figure 7.

Regardless of their mother’s education level, greater percentages of seniors expected to
earn a college degree in their lifetime. Seniors’ expectations exceeded perceived expectations of their parents.
Mother’s education level:
high school diploma/GED or less

Mother’s education level:
Associate degree or above
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According to Perna and Titus (2005), the odds of enrolling in a 2– or 4-year college, relative to not
enrolling, increased with the frequency with which parents discussed education-related topics
(e.g., grades) with their children. Furthermore, the positive relationship between the frequency of
parent-initiated contact with the school about academic issues and the odds of enrolling in a 4-year college were particularly important for African American students.

Table 3.

A high percentage of seniors’ parents sometimes or often talked to them about how they were doing in their
classes.

Figure 8.

Approximately half of the seniors’ parents sometimes or often used
Parent Cloud to monitor their grades. The other half rarely or never
used it.
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Table 4.

Most seniors indicated they knew at least one teacher who supported them in their high school academics and
postsecondary aspirations.

Persistence and Motivation
Motivation to learn, effort, and amount of time students spent studying were found to be
key determinants of college attainment and success (Kuh, Cruce, Shoup, Kinzie, Gonyea, 2008;
Bailey, Jenkins, & Leinback, 2005). When teachers had high expectations and provided an interesting
and engaging learning environment, students’ self-esteem, confidence, and academic performance improved
(Brophy, 2008; 2010).

Table 5.

Seniors indicated their feelings about their persistence, motivation, and interactions with teachers.
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Extracurricular Activities
Extracurricular activities provide intellectual and social development opportunities for students. According to a study by Stearnes and Glennie (2009), schools that provide more extracurricular activities and had
more student participants had better academic outcomes in terms of students performing at grade level and
staying in school than did schools that provided fewer such activities. Participation in extracurricular activities was also linked to higher aspirations for college, college attainment and graduation, and better occupational status (Barber, Eccles, & Stone, 2001; Darling, Caldwell, & Smith, 2005).

Table 6a.

Almost 60% of seniors played school sports at some point during high school.

Table 6b.

Over half of seniors played out-of-school sports at some point during high school. Approximately 60% of seniors engaged in community service outside of school at some point during
their high school years.
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Work and Study Time
A study conducted by Marsh and Kleitman (2005) found that compared to those who did not work, students
who worked longer hours had significantly lower academic achievement, attendance, and educational aspirations. They were less engaged in extracurricular activities and were less likely to enroll in college.

Figure 9.

Seniors who worked during their senior year increased 10 percentage
points since 2013. Most of the increase was due to the seniors who
worked 20 hours or more.
Worked

Did not work

2014

2013

50% of seniors indicated
they worked during their
senior year because they
liked the freedom of having
their own money.

2015

Figure 10.

On average, AISD seniors studied 1 to 5 hours each week. The Penn State Eberly College of Science
(The Pennsylvania State University, 2015) recommends a 2:1 study time/course load ratio, whereby students spend at least 2 hours studying for every 1 hour of class time.
2013

1 to 5
hours

2014

1 to 5
hours

2015

1 to 5
hours
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Instructional Quality
Researchers have found that students are important sources of information about what happens in
classrooms. Students’ responses regarding their perspectives of their classroom environments are
generally reliable, valid, and stable over time (Ferguson, 2010).

Table 7.

Over 80% of seniors rated the quality of English language arts instruction at AISD high schools
good or excellent.

Table 8.

Since 2013, 90% or more of seniors indicated AISD high schools actively helped them develop
knowledge and skills in problem solving, teamwork, and creative thinking somewhat or very
well.
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Technology Access and Use
Figure 11.

Almost 8 in 10 AISD seniors had a computer with Internet access
at home.

Table 9.

Overall, student use of Naviance decreased in 2015, compared to use reported
in 2014. AISD seniors mostly used Naviance to check their class rank and grade
point average (GPA), search colleges, and complete counselor-directed activities.
Naviance is comprehensive
college and career software
for middle and high schools
that helps align students’
postsecondary interests and
academic strengths.
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Postsecondary Preparation and Advising
“Middle school is the crucial stage” at which parents and students should begin to think about preparing for college (Cunningham, Erisman, & Looney, 2007). By the time a student reaches junior high
school, it may be too late to acquire the necessary coursework and GPA for admission to college (Dougherty,
2013). Fifty-six percent of White seniors and 53% of

Figure 12.

Asian seniors indicated they had been thinking about

Thirty-seven percent of AISD seniors had been thinking about
college for as long as they can remember. Thirty-one percent of
seniors did not think about college until they were in high
school.

college for “as long as [they] can remember;” compared to 27% and 25% of Black and Hispanic seniors,
respectively.

Of the seniors who indicated
they did not think about
college until high school,

54% did not think about
college until their junior or
senior years of high school.

Figure 13.

A greater percentage of Hispanic seniors did not think about college until high school, compared with their peers
of other races/ethnicities.

Hispanic
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Table 10.

Fifty percent or more of AISD seniors prepared for college by taking college entrance exams, visiting colleges,
taking Advanced Placement or International Baccalaureate classes, and/or meeting with a school counselor or
college and career advisor.

Table 11.

Sixty-eight percent of seniors submitted a financial aid form (e.g., FAFSA) in preparation for college.

Figure 14.

Most AISD seniors were able to meet with their college and career advisor or their school counselor.
Yes, this person was available
and we met.

I never tried to meet with this
person.

I tried to this person, but we
weren’t able to meet.
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Table 12.

AISD seniors’ teachers, school counselors, and college and career advisors all encouraged them to continue their education after high school.

Applications to Postsecondary Institutions
On average, seniors who applied to 2-year colleges and/or technical schools submitted fewer than 4 applications. AISD Class of 2014 seniors who submitted applications to four or more institutions were significantly
more likely to enroll in college than were students who submitted fewer than four applications (Wiggins, 2015).

Figure 15.

More than half of seniors who applied to 4-year institutions submitted 4 or more applications. Almost all
seniors who applied to 2-year institutions submitted 3 or less applications.
4-year colleges

2-year colleges

Business/technical/vocational school
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Postsecondary Financial Literacy
The completion of the Free Application for Federal Student Aid (FAFSA) is important to entering and completing postsecondary education, especially for economically disadvantaged students (Roderick, Coco, & Nagoaka, 2011). AISD students who submitted the FAFSA enrolled (W iggins, 2014; 2015) and persisted (W iggins,
2015) in college at significantly higher rates than did their than did their peers who did not submit the FAFSA.

Table 13.

Figure 16.

Seniors planned to pay for college mostly through scholarships, family or
personal savings, and/or working during the summer or school year.

Most AISD seniors indicated completing
the FAFSA was “some parts easy, some
parts diﬃcult.”

Figure 17.

Almost 40% of seniors did not submit the FAFSA because they did not know
about it.
I did not know about the FAFSA.
My family did not think
I would be eligible.
I did not need financial aid.

I did not plan to go to college.
My parents were not willing to
submit financial information.
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Acronym Key
ACT - American College Testing. THEA is Texas Higher Education Assessment
ASSET - American College Testing placement exam for students in community/technical education
COMPASS - American College Testing Computer-adapted Placement Assessment and Support
EOC - End of Course Assessments
PSAT - American College Testing placement exam for students in community/technical education
SAT - Scholastic Aptitude Test. ACT is American College Testing
STARR - State of Texas Assessments of Academic Readiness
THEA - Texas Higher Education Assessment
TSTC - Texas State Technical College
UIL - University Interscholastic League
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