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Executive Summary 

During the Spring of 2013, all college and career advisors in AISD were offered the opportunity to 

participate in an online survey of the present working conditions, priorities, and challenges of their 

position in the district. The response rate for the survey was 100%, representing all college and 

career counselors on the 13 comprehensive high school campuses.  

Key findings included: 

Most AISD college and career counselors hold a bachelor’s degree, and half have between 11 and 15 

years’ of experience in education.  

1. Many high school campuses in AISD have student to college and career advisors ratios 

significantly above the professional standards of the profession, which are generally set at a 

ratio of 250:1 (e.g. NOSCA, ASCA, TEA). AISD campus ratios range from one counselor to 250 

students to one counselor to 800 students. Ann Richards’ small campus size of 51 was 

excluded from this range because it was an outlier. 

2. College and career advisors reported that they interpretted the distinction between their 

roles and responsibilities and those of the high school with little overlap. From their 

perspective, the two sets of responsibilities were individualized and separated. 

3. AISD college and career advisors reported performing a variety of duties common across all 

14 comprehensive high school campuses. This speaks well to the uniformity of services 

available to all high school students in the district. However, while they reported spending 

“about the right amount of time” to complete each responsibility, they also reported that the 

accumulation of time required across all tasks far exceeded the expected work day. 

4. College and career advisors provided students with “college-linking strategies,” as defined 

by Hill (2008) as research-based practices. These included a process of planning, 

application and decision-making that are likely to culminate in postsecondary enrollment. 

5. The most common forms of professional development activities for college and career 

advisors in AISD included attending local or regional conferences (71%), meeting with 

other AISD college and career advisors (78%), book study (71%), and reading professional 

literature (71%). Three college and career advisors reported that they do not participate in 

any forms of professional development. 

6. Most college and career advisors described their performance evaluation process as 

holistic; most were satisfied with the process. 

7. The two most influential work-related stressors reported were (a) demands of data-entry 

and (b) the naturally high levels of stress related to professional responsibilities, such as 

responding to students in crisis. One third felt their stress level was higher than their peers, 

while two-thirds felt it was comparable to their campus peers. 
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Overview 
The Austin Independent School District (AISD) focuses on providing successful college and career 

preparation for all students. To reach this goal, students are expected to explore colleges and careers 

related to their personal interests and talents, to get an early start toward college by participating in 

rigorous coursework, and to demonstrate the knowledge and skills needed to enroll in a postsecondary 

institution and to have a successful career.  

For a 6-year period (from the 2002–2003 school year through the 2007–2008 school year), AISD housed 

a program called Project ADVANCE (Assess, Decide, Visit, Apply Now for your College Education), funded 

by the Michael and Susan Dell Foundation (MSDF), to support college and career preparation efforts in 

the district’s 12 comprehensive high schools.  

Since that time, multiple funding sources have supported the continuation of the Project ADVANCE staff 

at each campus to work with high school students and their parents to prepare for postsecondary 

enrollment. In many cases, Project ADVANCE staff have retained the title from the original project. In 

other cases, the term “Project ADVANCE staff” has been replaced by “college and career advisor.” 

Although both terms are used in the district, this report will use the term “college and career advisor.” 

Specifically, Project ADVANCE staff and college and career advisors are assigned the following duties: 

• provide opportunities for students to visit a variety of postsecondary institutions and to 

speak with admissions counselors, current college students, and professors;  

• supply in-depth postsecondary preparation, financial aid, and scholarship information to 

high school students and their parents;  

• assist students with completing applications for college admissions testing, postsecondary 

admissions and enrollment, the Free Application for Federal Student Aid (FAFSA), and 

scholarships; and  

• provide students with individualized advisement related to postsecondary enrollment.  

Survey Design and Development  
In 2012–2013, Department of Research and Evaluation (DRE) staff worked closely with Learning Support 

Services (LSS) staff to develop a survey of high school counselors and college and career advisors. The 

survey was initiated by LSS staff to assist central office staff in monitoring progress toward providing 

students with various college and career readiness supports to achieve Goal 3 of the District Strategic 

Plan: “All students will graduate ready for college, career, and life in a globally competitive 

environment” [AISD, 2013, p. 19]. This report provides campus and district administrators with a realistic 

view of the present job duties, training needs, and strengths and challenges involved with working as a 

professional school counselor or college and career advisor in AISD. The survey was created through 

close collaboration between DRE and the high school program specialist, LSS, and with significant input 

from college and career advisors and lead counselors.  
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The survey consisted of open and closed responses to items that addressed basic background, 

educational level,  and professional experiences, as well as professional responsibilities, work activities, 

professional development options and needs, the division of roles and responsibilities between 

counselors and college and career advisors on a shared campus, counselor-to-student ratios, caseload 

assignments, on-the-job stressors, and the use of technologies and software intended to support task 

completion. The online survey was open for 4 weeks during May and June, 2012. The present report 

provides a summary of the college and career advisors’ responses to survey items. A companion report, 

AISD High School Counselor Survey Report (Sanchez Fowler, 2013) details the high school counselors’ 

responses. Both reports are available on the DRE website. 

An interesting point for consideration throughout this report is that published research and professional 

literature assume that college and career advisors are licensed school counselors who dedicate their 

time and attention to college and career preparation (Radford & Ifill, 2012, NOSCA, 2013). In AISD, 

Project ADVANCE and other college and career advisors are not required to be licensed school 

counselors. Still, they perform equivalent job duties and responsibilities to school counselors who focus 

on college and career readiness. In this report, research on college and career readiness may refer to the 

school counselor, but please note that it is referring to the staff who perform the job most like a college 

and career advisor in AISD. 

Who participated in the survey?  
A total of 14 college and career advisors completed the survey out of 14 possible respondents (100%). 

Table 1 summarizes the campuses the participants represented.  

Table 1. College and Career Advisors Who Participated in the Survey, by Campus 

Campus Respondents Number of 
college and 
career advisors 
on campus 

Percentage of 
survey 
respondents 

Akins 1 1 .07 

Anderson 1 1 .07 

Austin 2 2 .14 

Bowie 1 1 .07 

Eastside Memorial 1 1 .07 

Garza 1 1 .07 

Lanier 1 1 .07 

LASA 1 1 .07 

LBJ 1 1 .07 

McCallum 1 1 .07 

Ann Richards 1 1 .07 

Reagan 1 1 .07 

Travis 1 1 .07 

Total  14 14 100 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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What is your highest educational degree?  
Figure 1 represents the highest educational degrees of survey participants. The majority (72%) had 

earned a bachelor’s degree, 21% had earned a master’s degree, and one had earned a Ph.D. 

How many years have you been employed in the field of education?  
Figure 2 illustrates participants’ responses. Half the respondents had been in the field of education 

between 11 and 15 years. Only 15% were involved in the field less than 5 years. This indicates that a 

strong and seasoned group of educators fill the role of college and career advisor for AISD high school 

students.  

Figure 1. What is your highest educational degree?  Figure 2. How many years have you been 
employed in the field of education? 

  

Source. AISD 2013 Counselor and College and Career Advisor Survey 

 

Were you employed in AISD before becoming a college and career counselor?  
The majority (57%) of college and career advisors were hired from outside the district when they began 

their current position. Nearly one-quarter of survey participants reported work experience in AISD prior 

to their present role. Figure 3 represents college and career advisors’ prior work history in AISD. Figure 4 

represents years employed in a similar position to a college and career advisor. 
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Figure 3. What is your prior work experience in AISD? Figure 4. Were you employed as a college and 
career advisor or other similar position before 
AISD? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

What is the college and career advisor to student ratio?  
Survey respondents were asked to estimate their ratio of college and career advisors to students. A 

variety of ratios was reported, from a low of 250 students to a high of 800 students. One campus, 

however, was an outlier due to the total enrollment of the campus. The ratio at the Ann Richards’ 

School was the lowest: one college and career advisor to 52 students. The American School Counselor 

Association (ASCA) recommends a ratio of 250 students to one [counselor] college advisor (ASCA, n.d.). 

The Texas Education Agency (TEA) promotes a counselor to student ratio of 300:1 if meeting individually 

with all students during the school year, or 350:1 if not (TEA, August 10, 2012). Roughly 36% (n=5) of the 

college and career counselors who participated in the survey reported a counselor to student ratio 

within the ranges recommended by the national counseling organizations or by TEA. According to a 

recent study by Radford and Ifill (2012), 50% of all high school counselors who participated in the US 

Department of Education’s “High School Longitudinal Study” during the 2009 data collection period had 

student-to-counselor ratios below 250. The median caseload for public high school counselors was 299 

students to one counselor. In that national study, 20% of public high schools maintained a ratio of 351-

450, while another 15% reported caseloads of more than 450. However, schools with high college-going 

rates were statistically more likely than others to have a caseload ratio of 250 students or less for each 

school counselor (Radford & Ifill, 2012). The National Office for School Counselor Advocacy (NOSCA) 

(2013) stated that the nationwide average student-to-counselor ratio was roughly 467:1, noting that it 

was nearly double their recommended 250:1. Figure 5 represents college and career advisor-to-student 

ratios in AISD. 
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Figure 5. What is your college and career advisor to student ratio? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

How is your caseload assigned? 
Figure 5 illustrates how the college and career counseling caseload is assigned. The patterns of caseload 

designation are nearly evenly split between alphabetical (28%), grade level (29%) and all students are 

assigned to one college and career advisor (29%). The response to this item was not surprising because 

on several campuses, there is only one college and career advisor, and that individual works with all 

seniors. Given the arrangement (e.g. only one college and career advisor) one could respond that they 

have “all” students because they have all students who are preparing to graduate, or “grade level” 

because they are dealing with all seniors. Clarification would be needed from the college and career 

advisors themselves.  

Figure 5. How is your caseload assigned? 

 
 
Source. AISD 2013 Counselor and College and Career Advisor Survey 
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Does your campus have a college and career advising intern?  
Respondents were asked whether they have a college and career intern, through Advise Texas, for 

example. Those who responded in the affirmative were asked to answer two follow up questions. Of the 

14 respondents, 5 reported having interns at their campus (see Figure 8). Follow up questions asked 

how many interns were on campus (see Figure 9) and how long an intern works at the campus (see 

Figure 10). Four respondents said they had one intern on campus and one reported having two interns. 

Three respondents said the intern will be at their campus for one year, while two indicated the length of 

the internship was longer than one year. 

Figures 8-10. Advising Interns: Do you have an advising intern? (top, left) How many interns do you have? 
(top, right) How long does an intern stay at your campus? (bottom, center) 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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How do campuses delineate the roles of high school counselor and college and 

career advisor? 
Respondents were asked how their home campus differentiated the roles of college and career advisor 

from that of high school counselor. Their open-ended responses included a variety of ideas. Appendix A 

contains each response in its entirety. According to college and career advisors, the role of high school 

counselors was distinct from that of college and career advisors. None of the respondents expressed 

confusion about how to differentiate the two positions. The Venn diagram in Figure 6 shows that if the 

roles are displayed according to the explanations provided by college and career advisors, the overlap 

between positions is minimal. 

Figure 6. How has your campus differentiated the roles of the high school counselor and college and career 
advisor?  

                High school counselors                     College and career advisors  

 
Source. AISD 2013 Counselor and College and Career Advisor Survey 

 

Thinking about the culture of your school campus, what are the biggest 

obstacles you face in meeting your responsibilities?  
College and career advisors responded to this open-ended item by explaining their current challenges at 

their campus. The most common themes addressed by college and career advisors included issues with 

staff collaboration, limited time, limited resources and materials, and a high student-to-college and 

career advisor ratio. Full-text responses are available in Appendix B-1, with only minor edits made to 

preserve the confidentiality of the respondents. Figure 7 shows top challenges and the multitude of 

issues that must be addressed to reach Goal 3 successfully. 
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Figure 7. Challenges to Achieving College and Career Goals 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
 

Thinking about the culture of your school campus, what are the strengths or 

positive aspects that support you in meeting your responsibilities?  
College and career advisors’ comments were varied, but the one positive theme that dominated their 

statements was the strength that comes from positive, supportive relationships. Most frequently, 

college and career advisors who spoke of positive aspects of their job referred to their administrator’s 

support. Pride in their campuses was evident. The most common theme across responses was a 

supportive administration. A principal’s support seemed to counter-balance the many stressors they 

also identified. They also said they felt strengthened by the perception that they had flexibility to solve 

problems and achieve results according to their professional judgment. Full-text responses are available 

in Appendix B-2, with only minor edits made to preserve the confidentiality of the respondents. 

What are the activities and duties performed by college and career advisors?  
The high school program specialist, Learning Support Services, who spearheaded the survey, was 

interested in learning more about the daily activities of college and career advisors, consistencies and 

differences in responsibilities across campuses, and differentiation between their roles and those of the 

high school counselors. Using the “Roles and Responsibilities of the High School Guidance and 

Counseling Team, 2011–2012” (see Appendix C-2) and the national professional standards for school 

counselors, including college and career advising standards (e.g., The College Board National Office for 

School Counselor Advocacy [NOSCA]) and other district guidance documents (i.e., “AISD District 

Expectations of the Guidance Counselor’s Delivery of Services” [see Appendix C-1]), she selected an 

array of daily tasks and responsibilities that might be applicable to college and career advisors and high 

school counselors. The tasks were divided into three segments of activities, broadly based on the 

organization of the “AISD District Expectations of the Guidance Counselor’s Delivery of Services.” A 

sample item from the survey is presented in the call-out box on the next page. 

College and career advisors reported their key job responsibilities using three indicators. The first asked 

them to consider how often they engaged in specific job duties across the course of the school year. 

Response options were (1) not applicable, (2) not at all, (3) beginning of year (August through 
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November), (4) middle of year (November through March), (5) end of year (April through June), (6) 

beginning and middle of year, (7) middle and end of year, and (8) continuous throughout the year.  

To obtain more information about the extent to which college and career advisors spent time within the 

segment of time (e.g., beginning of the year, August to November), a follow-up question asked them to 

indicate how much time over a typical week or month they spent engaging in the listed activities. The 

response options were (1) not applicable, (2) not at all, (3) one full day per week, (4) multiple days per 

week, (5) one full week, (6) multiple weeks per month, and (7) one full month or more.  

The final measure of daily work activities asked college and career advisors to evaluate the amount of 

time spent engaged in specific tasks or duties in terms of whether they were engaging in the activity a 

sufficient amount of time compared with what was needed to complete the activity. Response options 

included (1) far too little, (2) too little, (3) about right, (4) too much, and (5) far too much.  

Possible alternative response options for this segment of survey items were debated by ADVANCE staff 

and lead counselors in discussions led by the high school program specialist, LSS, and recorded by an 

analyst from DRE. The final version of response options was determined by the high school program 

specialist, with the understanding that she would obtain information about the time commitments of 

college and career advisors and high school counselors as these related to specific duties and activities. 

A detailed view was chosen, and it was acknowledged that selecting one’s responses could prove 

challenging. The resulting information was reviewed through multiple lenses, and the most common 

responses were summarized in a qualitative report. (A detailed item-by-item response set can be 

obtained by contacting DRE.)  
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Key duties and responsibilities. Fifty percent or more of the college and career advisors selected 

“continuously” engaged in this activity throughout the year: 

 Educate, monitor, and assist students with SAT/ACT registrations 

 Encourage all 12th graders to complete postsecondary plans (college apps, military, or work) 

 Encourage and facilitate all seniors to participate in the AISD/Austin Community College (ACC) 

College Connection 

 Attend planning or department meetings as appropriate (i.e., Child Study Team [CST], GT, 

Limited English proficiency [LEP], English language learners [ELL]) 

 Plan and implement college and career fairs 

 Educate, monitor, and assist students with SAT/ACT registrations 

 Educate, monitor, and assist students with college application process 

 Consult with parents regarding postsecondary options and financial aid 

 Write letters of recommendation for student applications 

-College and Career Activities- 
R-1, R-2, R-3   Through classroom, small group, or individual discussions counselors will: 

 
[Individual activities to be rated, such as:] Educate, monitor and assist students with SAT/ACT registrations.  

How frequently do you engage in the listed activity throughout the year? 
(1) not applicable,  
(2) not at all, 
(3) beginning of year (August through November)  
(4) middle of year (November through March)  
(5) end of year (April through June)  
(6) beginning and middle of year  
(7) middle and end of year 
(8) continuous throughout the year 

Over a typical week or month, how often do you usually engage in the listed activities? 
(1) not applicable  
(2) not at all  
(3) one full day per week 
(4) multiple days per week  
(5) one full week  
(6) multiple weeks per month  
(7) one full month or more 

How much of your time (comparatively) is spent on the listed activities? 
(1) far too little  
(2) too little  
(3) about right  
(4) too much 
(5) far too much 

Sample Multi-Response Item 
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 Assist students to identify college or career options available to them 

 Coordinate or assist students in dual-credit course registrations 

 Advise students and parents about academic programs, with emphasis on academic rigor 

Least frequent duties and responsibilities. Fifty percent or more of the college and career advisors 

selected “N/A” or “not at all”: 

 Demonstrate the responsibility for senior verification of credits and accuracy of transcript 

 Handle student discipline 

 Cover classes for teachers on your campus 

 Coordinate advanced placement (AP) courses and credits 

 Attend student-related meetings(e.g., LPAC, discipline, 504, ARD) 

 Schedule students for classes 

 Enroll students in and withdraw students from classes 

 Perform hall, bus, cafeteria duty 

 Assist with planning a coherent sequence of Career and Technical Education (CTE)  courses 

 Assist students in understanding the requirements for each graduation plan  

 With students, verify the accuracy of credits for each student and adjust schedules accordingly, 

including checking for prerequisites and completed coursework, according to grade-level 

deadlines 

 Assist students who did not pass the exit-level Texas Assessment of Knowledge and Skills (TAKS), 

or State of Texas Assessments of Academic Readiness (STAAR), end-of-course (EOC) in spring or 

summer by helping them access appropriate tutorials or academic classes 

Activities college and career advisors rated spending an “about right” amount of time to 

complete. Fifty percent or more selected “about right”: 

 Educate, monitor, and assist students with the college application process 

 Consult with parents regarding postsecondary options and financial aid 

 Write letters of recommendation for student applications 

 Educate, monitor, and assist students with SAT/ACT registrations 

 Complete activities indicated in the District Expectations section of the Principal-Counselor 

Program Management Agreement  

 Encourage all 12th graders to complete postsecondary plans (e.g., college applications, military, 

or work) 

 Plan and implement college and career fairs 

 Collaborate with counselors to provide a minimum of two postsecondary/financial aid sessions 

for parents during afterschool hours 

 Participate on campus committees 

 Distribute and interpret PSAT/NMSQT results with students 

 Advise students and parents about academic programs, with emphasis on academic rigor 
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“Too little” time spent in an activity compared with other responsibilities. Fifty percent or more 

selected “too little” or “far too little”: 

 Educate, monitor, and assist students with Free Application for Federal Student Aid 

(FAFSA)/Texas Application for State Financial Aid (TAFSA) applications  

“Too much” time spent in activity, compared with other responsibilities. Fifty percent or more 

selected “too much” or “far too much”: 

 No items met this criterion 

 One item, analyze transcripts, was evenly split: 46% selected “about right” and 46% selected 

“too much” or “far too much” time. 

General observations about the daily activities and responsibilities of college and career 

advisors  

Respondents requested that the final report acknowledge that a number of activities were rated by 

college and career advisors as receiving “about (the) right” amount of time to complete. Staff were 

exceeding the expected work day in order to devote “about (the) right” amount of time to complete all 

activities that were rated thusly. As a brief example, the item “Advise students and parents about 

academic programs with emphasis on academic rigor” was rated as something done “continuously” 

throughout the year, from a minimum of multiple days per week to multiple weeks per month, and 64% 

of college and career advisors indicated the time they were spending was “about right” to complete the 

task. That was one responsibility in a list of 35 possible activities (in addition to limitless other duties not 

included in this survey) that consumed an enormous “chunk” of the work day throughout the year. 

College and career advisors responded that 11 other duties and activities occurred “continuously” 

throughout the school year.  

Although most items received convergent ratings from college and career advisors, two items received 

divergent ratings. Group conversations may help the professionals come to a consensus about the 

extent to which their role should or could be assigned to college and career advisors. The first item was 

“assist in standardized testing, specifically AP, PSAT.” Among the 13 respondents, two responded that 

they had not engaged in this task, three responded that they had engaged in it continuously, two 

engaged in it only at the beginning of the year, two engaged in it at the middle of the year, two engaged 

in it at the end of the year, one engaged in it from the middle to the end of the year, and one engaged in 

it at the beginning and again at the end of the year. Even considering that the response options may 

have lacked sufficient exclusivity, this item held far less convergence than did all others regarding the 

time of year college and career advisors were most likely to have engaged in this activity. Additionally, 

the amount of time in a week or month spent assisting in AP or PSAT standardized testing varied. Two 

college and career advisors reported that they did not do this task at all. Two respondents indicated that 

this task took about the equivalent of one day a week, three indicated that it required an equivalent of 

multiple full days per week, and two respondents indicated they spent one week per month engaged in 

this task. Another three respondents indicated that this task required multiple full weeks per month. In 
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terms of satisfaction with the amount of time it required, five responded that the amount of time it 

required was “about right,” while two responded that they spent too little time, and four believed they 

expended too much time on this task. Guided conversation about this item could be used to uncover 

why variance existed between college and career advisors’ experiences on different campuses.  

The second item with divergent outcomes was “Facilitate the completion and updating of a 4-year plan 

using Naviance Succeed Course Planner.” Half of college and career advisors reported that they did not 

do this activity at all. Two reported doing it continuously, three reported doing it at the beginning of the 

year, and one reported doing it from beginning to mid-year. Within these respondents, one person 

reportedly engaged in this activity the equivalent of one full day per week, one engaged in it multiple 

days per week, and four people engaged in this activity the equivalent of multiple weeks per month. In 

terms of how they saw the amount of time spent in this activity, four believed it was “just right,” while 

one believed it was too little time, and one believed it was too much time. This item should receive 

further consideration due to the outcomes of the high school counselor survey, which showed a very 

similar pattern on this item. It would appear that the task of using Naviance to document the 4-year 

plan on an annual basis is not presently the clear responsibility of either counselors or college and 

career advisors. Guided group discussion could provide a clearer understanding about the diversity of 

responses to this activity. It could be that on some campuses it was a duty of the school counselor, or it 

could be that completing the 4-year plan in Naviance was not a priority on half the campuses. 

Conversations about how much time is adequate to fulfill this responsibility could be helpful to guide 

the time invested by college and career advisors. Because some engaged in using Naviance to enter 

students’ 4-year plans continuously and others only at the beginning of the year, it could be helpful to 

discuss what an optimal time of year to take on this activity is. Perhaps open discussions could assist 

college and career advisors and their supervisors to determine a set of best practices and time 

management strategies.  

The creation of a written 4-year plan for grade 9 students in AISD has been recommended for all 

campuses but implemented inconsistently. Current research by Radford & Ifill (2012) showed that the 

creation of a plan for all grade 9 students was helpful, but schools that required a parental signature on 

the 4-year plan had a significantly higher rate of students who planned to enroll in a 4-year college after 

graduating high school. Approximately 80% of high schools in the national longitudinal study required 

students to have a career or education plan, and among those who did, 87% shared them with parents. 

Interestingly, 44% of the high schools who shared the plan with parents required parents to sign it. 

Schools with high college-going rates were significantly more likely to require a parental signature on a 

student’s 4-year plan (67%) than were schools with low college-going rates (37%) (Radford & Ifill, 2012). 

This practice of facilitating parental involvement in high school students’ education seems to have a 

strong pay-off for postsecondary aspirations. Therefore seems important for AISD counselors and 

college and career advisors to collaboratively work out a plan for whom will take responsibility for 

entering and updating the 4-year plans for each student in Naviance, and to consider whether parental 

signatures on the plan should be required. 
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What do college and career advisors think about the district’s work 

productivity software?  
The district has invested resources in multiple platforms to support campus staff in their responsibilities 

to students. Multiple programs are available, some of which serve broad purposes and others of which 

fill a focused need. Eight software programs were presented on the survey: Excel, Naviance, On-Track-

to-Graduate, Counselor Suite, Schoolnet, eCST, Teams, and Gradespeed. Respondents were asked to 

respond to three questions regarding each program. First, how would you rate your skill using this 

software? Second, does it make your job easier? And third, if it does not make your job easier, why not?  

Figure 8 illustrates responses to the first question. Most college and career advisors rated their skill level 

as good, very good, or excellent using four of the software options listed: Teams, Naviance, Counselor 

Suite, and Excel. The programs rated lowest in skill were Gradespeed, eCST, Schoolnet, and On-Track-to-

Graduate. Five rated their skill level as “poor” on these programs. As illustrated in Figure 9, the strongest 

disagreement with the item “Does this software make your job easier?” was assigned to the software 

On-Track-to-Graduate. Naviance and Excel were tied as most useful to college and career advisors’ job. 

Finally, Figure 10 illustrates responses to the question that asked “If it doesn’t make your job easier, why 

not?” The reason college and career advisors did not believe On-Track-to-Graduate made their job 

easier was split between “do not know how to use” and “irrelevant.” One factor that could have 

influenced their views is that presently no single person may be assigned to keep current and updated 

information in the system due to personnel shifts at the district’s central administration offices. The 

responses of “irrelevant” draw attention because the software program tracks credits and whether a 

student is considered “on-track” to graduate. The information provided seems quite relevant to a 

college and career advisor’s charge. A discussion about these results could be helpful and provide insight 

into the work productivity software. 

Figure 8. How would you rate your skill using this software? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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Figure 9. Does this software make your job easier? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

Figure 10. If the software does not make your job easier, why not? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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about college beginning in their junior year, while the remaining 15% did not think seriously about 

college until their senior year. In contrast, the majority of at-risk seniors (39%) reported they began to 

seriously consider their postsecondary options during their 11th-grade year, with an additional 21% 

during their senior year. One-half of at-risk students did not begin to seriously consider college as an 

option for themselves until their junior or senior year. These student-reported data are relevant for high 

school counselors to consider when they think about assisting students to prepare for their lives after 

high school.  

The 42% of counselors who do not begin to address postsecondary planning until junior or senior years 

may be unintentionally supporting student planning that occurs too late to assist students to become 

college ready by graduation. Those students who do not seriously consider college as an option during 

their freshmen year frequently fail to select rigorous coursework, participate in necessary school-related 

activities and community involvement, prepare for and take appropriate tests, and apply for 

admission/explore financial aid options that students will need in order to complete a competitive 

college application. By that time, their high school achievements have been completed. Their options for 

postsecondary education and career development will be more limited than the students who begin 

planning and preparing earlier. According to research on postsecondary enrollment, most students have 

begun to informally decide whether they plan to attend postsecondary institutions by the end of 9th 

grade, often based on conversations with family and friends about college and financing college. 

Therefore, 9th grade is a key year to begin providing students and their parents with information about 

postsecondary options and financial aid information (Radford & Ifill, 2012; Hossler and Stage, 1992).  

Figure 11. In what grade does your campus begin actively supporting college and career readiness for 
students? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

How do you help students prepare for post-secondary financial aid? A set of items 

asked college and career advisors to respond with “true” or “false” to activities they might be 

performing related to helping students apply for postsecondary financial aid. Figure 11 shows the 

responses to this set of items. These responses demonstrate that college and career advisors were 

pursuing a set of common practices across campuses. However, one college and career advisor 

Grade 9 
50% 

Grade 10 
8% 

Grade 11 
25% 

Grade 12 
17% 



AISD 2013 COLLEGE AND CAREER ADVISOR SURVEY   
DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE 

        

DRE Publication 12.81  DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE Page | 21 
Laura Sanchez Fowler, Ph.D. 

responded that he or she did not engage in two activities that seemed to fall squarely within the role of 

the college and career advisor. The first was “Monitor students who have completed the FAFSA/TAFSA 

and explain the importance of responding to requests for additional information.” The second was 

“Explain the importance of completing the FAFSA/TAFSA as soon as possible.” These two job duties 

should be explored with college and career advisors to learn why one person reported that he or she did 

not engage in them. 

The 2012 NOSCA survey of school counselors and campus administrators found that school counselors 

identified their largest need for training in the area of transitioning students from high school 

graduation to college enrollment and college affordability planning. They expressed feeling least trained 

in the area of college affordability planning. In the NOSCA (2013) study, school counselors rated lowest 

their personal commitment, training and available resources for “using student FAFSA completion data 

to monitor application completion, to make application updates and corrections, and to ensure that 

students receive and review aid reports” (p. 5). However, high school counselors at economically 

disadvantaged schools (at least 75% of the student body on free or reduced lunch), reported greater 

success, stronger commitment, more training and more administrative and district support for the 

process of monitoring FAFSA data described above. 

Figure 12. How do you help students apply for financial aid? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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Do you attend Admission, Review and Dismissal (ARD) meetings for special 

education students?  
College and career advisors reported little involvement with meetings for special education students or 

for students with disabilities who receive supports for learning under Section 504. Nearly one-quarter of 

college and career advisors reported attending ARDs with special education students (see figure 12), 

while only 15% attended meeting for students with disabilities who receive Section 504 services (see 

figure 13). Three college and career advisors described their responsibilities for students with 

disabilities: 

 “I have been called in when it is a student that I have worked with in the past or may have a 

relationship with parent.” 

 “On occasion I meet with parents to assist with college planning and understanding 

opportunities available for students.” 

 “When the special education department and/or families request it, I attend ARDs to discuss the 

transition from high school to college. We discuss everything from admissions requirements, to 

locating and using the SSD office, to registering for the SAT/ACT with accommodations.” 

 

Figure 12. Do you attend ARD meetings for special education students?    

Figure 13. Do you attend Section 504 meetings? 
        

    
Source. 2013 AISD School Counselor and College & Career Advisor Survey 
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physical health conditions, 18%; (d) mental or psychiatric conditions, 15%; and (e) difficulty hearing or 

seeing, 7%. Goal 3 of the AISD Strategic Plan states that all students will graduate ready for college, 

career, and life in a globally competitive environment.  

Figure 14. Do you feel professionally prepared to fulfill these responsibilities with special education or 504 
students? 

 

Source. 2013 AISD School Counselor and College & Career Advisor Survey 
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average (GPA), and number of absences as important to postsecondary enrollment in the Class of 2007. 

The focus of the study was confined to postsecondary enrollment rather than high school completion 

and postsecondary enrollment. It did not use, nor would it had had access to, the USDOE predictors at 

the time because they were not collected by the district. If GPA is viewed as a proxy for course failure, 

then the only differences in the list of variables are race or ethnicity and absences. The USDOE 

predictors controlled for the effect of race or ethnicity on high school graduation and postsecondary 

enrollment because a preponderance of evidence indicated that they mattered, and therefore, the 

researchers wanted to isolate the impact of additional predictors that could be targeted and supported.  

The list of USDOE key risk indicators was provided to high school counselors and college and career 

advisors, and the survey items asked whether their campus had a system in place to identify any of 

these factors or whether they identified any of these risk factors of their own professional accord, and if 

so, how the information was used.  

Figure 15. Does your campus identify/"flag" students who have the following high-risk factors for school 

factors? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

Four college and career advisors reported that the campus tracked whether students would be a first-

generation college attendee. One person reported that whether a student was a member of a single-

parent family was noted, and one person reported noting parents’ involvement in school activities. The 

most common risk indicator collected by college and career advisors was “first-generation college 

student,” but that was only identified by 28% of respondents, equivalent to four campuses in AISD. Ten 

college and career advisors (71%) indicated that their campus did not formally identify students who 

had these risk factors present in their lives. After reviewing the results of the survey, inquiries were 

0 2 4 6 8 10 12 14 16

First-generation college student

Single-parent family

Older siblings who dropped out of high school

Parent involvement in school activities

Average grades of C or lower during middle
school

Repeated a grade at any time k-12

My school does not identify or "flag" any of
these.

Number of respondents 

Ev
id

e
n

ce
-b

as
e

d
 a

t-
ri

sk
 f

ac
to

r 

False

True



AISD 2013 COLLEGE AND CAREER ADVISOR SURVEY   
DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE 

        

DRE Publication 12.81  DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE Page | 25 
Laura Sanchez Fowler, Ph.D. 

made at the district’s central administration office to determine if these data points were available in 

the present data systems, if requested by college and career advisors. Of the indicators identified in the 

research, only average grades, absences, credits assigned from middle and high school, and number of 

school transfers were consistently available within district students’ records. Given the research 

evidence supporting the list of risk factors for high school completion and postsecondary enrollment, 

future conversations among college and career advisors and high school counselors are recommended 

to plan how best to document and support higher-risk students as they progress through high school. 

High school counselors can begin to influence students’ postsecondary aspirations in grade 9. Hossler 

and Stage (1992) reported that by the end of the freshmen year, students have already begun to 

determine whether they are “college material” and to informally decide whether college is something 

their family could or would afford. Students who decide in the first two years of high school whether 

they believe they can afford postsecondary education make subsequent decisions regarding rigorous 

course selections, registration for tests such as the ACT or SAT, and exploration of postsecondary  

options that can unintentionally limit students’ options as they near high school graduation. On the 

2013 AISD High School Exit survey (Looby & Neal, 2013), students reported beginning to “seriously 

consider college” most frequently during their junior or senior years. That is too late in the process for 

students who may have a decent, but not outstanding academic record, need financial aid in order to 

attend, and whose parents have not attended higher education. In the US Department of Education’s 

longitudinal study (Radford and Ifill, 2012), 18% of freshmen reported that they had met with the school 

counselor regarding college options, while 21% had spoken to a teacher, 53% had spoken to friends, 

63% had spoken to their father, and 77% had spoken to their mother about college. Schools with a high 

percentage of African American students (more than 50% of the school enrollment) were significantly 

more likely to have spoken to their counselor about college in grade 9.  

When parents in the US Department of Education’s longitudinal study (Radford & Ifill, 2012) reported 

that they or a member of their family had met with the school counselor about postsecondary 

admission requirements while the student was in grade 9, there was a positive association with 

students’ beliefs that college is affordable for their family. Considering that students indicated they had 

conversations with parents and friends about college during their freshman year, it seems 

understandable that having met with a school counselor to receive information about postsecondary 

admissions and financial aid options would lead students to believe college could be affordable. By 

providing this information early on, students and their families have information to inform the 

conversations that are naturally and informally occurring during grade 9, and can perhaps keep an open-

mind when selecting rigorous coursework and continuing to learn more about postsecondary options as 

they progress through high school.  
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A follow-up question was presented to only the respondents (n=7) who indicated information about 

some of the student risk factors was formally collected by the campus or gathered by the staff members 

informally. Figure 16 illustrates the responses to the follow up question “How does your school use the 

‘flagged’ information about individual student risk factors for school dropout or postsecondary 

enrollment?”  

Figure 16. How does your school use the “flagged” information about individual student risk factors for school 
dropout or postsecondary enrollment? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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aspirations equal to or greater than those of majority-group students in grade 9, but were less likely 

than were majority-group students to enroll in postsecondary education by the time they graduated. 

The authors pointed out that students did not generally learn about financial aid until their upper 

grades (in AISD, the topic is covered in senior economics). However, their decision to attend 

postsecondary education often was made in the first 2 years. After the decision was made, even 

informally, students were less likely to complete the stepping stones to postsecondary options, such 

as taking more challenging courses, dual credit or AP courses, gathering information about 

postsecondary school options, or registering to take the ACT/SAT. The authors called for more 

targeted 9
th

-grade interventions to address basic postsecondary questions with minority and 

economically disadvantaged students and their parents. 
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One response option stated, “The information is ‘flagged’ and used to reach out to individual students in 

ways that help strengthen their odds of completing high school and transitioning to college or career.” 

Three respondents (43%) indicated that to be true of their campus. The other option provided a text box 

in which they could respond about how they used the information about risk factors when it was 

collected informally. Four respondents (28%) indicated they informally collected information about 

some of the risk factors, and each provided an explanation about how he or she used it.  

Respondents who answered the follow-up question “The information is not collected formally, but when 

I learn of a student who has these risk factors, I use the information…” gave the following uses:  

 “AVID”  

 “Financial aid and scholarship purposes primarily but also in helping them find ‘best fit’ colleges 

that are highly supportive” 

 “I create my own spreadsheet, and after doing a survey with the students, learn who is 1st-

generation. I also gather my own information on: gender, SpEd, 504, LEP, ECD, SB1528, etc. I 

then use this to build my database on my seniors.” 

Jointly, college and career advisors and high school counselors could more formally target and support 

students at highest risk of failure to graduate and those who could be supported to attend 

postsecondary education (who might not otherwise attend). Perhaps through a combination of 

literature review; program study; and professional development opportunities (e.g., a professional 

learning community endeavor) this could indeed occur. 

Research-based discussions and professional development opportunities for AISD high school counselors 

and college and career advisors, both jointly and as separate entities, could support them to explore 

their roles in our high schools, the extent to which the campuses actively engage differential strategies 

to target particular groups of students for high school completion and postsecondary enrollment 

support, and the way they gather key data points to guide campus impact on postsecondary enrollment. 

As an example, NOSCA offered a webinar series earlier in 2013 focused on gathering and using data as a 

tool to enhance student equity in high school. The slides are available online and the equity-focused 

strand of professional development activities continues to be developed by NOSCA. Current studies on 

college-linking strategies and on postsecondary enrollment trends stratified by economic disadvantage, 

race or ethnicity, gender, and academic preparation are abundant. To take full advantage of the current 

status of research on postsecondary enrollment, high school completion, and postsecondary 

persistence, AISD high school counselors and college and career advisors must have the time and 

support by campus administrators and CAC leadership to evaluate the effectiveness of our present 

strategies and set targets for our future efforts to achieve Goals 3 of the Strategic Plan. 
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What types of professional development activities do college and career 

advisors receive and what do they need?  

Professional development activities were probed through the survey items in terms of what types of 

professional development activities were pursued, and how often, and what present needs were. The 

most common forms of professional development activities for college and career advisors in AISD were 

attending local or regional conferences (71%), meeting with other AISD college and career advisors 

(78%), book study (71%), and reading professional literature (71%). Three respondents indicated that 

they did not engage in professional development activities. Reasons for not attending professional 

development activities were related to lack of time and encouragement to attend, and lack of resources 

to cover financial costs to register or travel. Probing further among those who attended local or regional 

training, respondents were asked to report which local or regional trainings they attended. No 

consensus emerged regarding regional or local trainings; all 10 respondents listed separate trainings 

(e.g., TACAC, College Board, Region XIII, SXSWEdu).  

Research on College and Career Readiness 

Research has strongly suggested that factors in high schools that influence the transition to college operate 

through the formal structure, which provides students with college-linking resources, and through the 

organizational norms that communicate values and establish practices that are related to going to college 

(Alexander & Eckland, 1977; Hill, 2008; McDonough, 1997). The college-linking process has been defined as 

“the process of planning, application, and decision-making that culminates in enrollment in college” (Hill, 2008, 

p. 53). In AISD, the college and career advisor has, in part, been assigned the role of facilitating the college-

linking process. College-linking strategies, as defined by Hill (2008), can be classified into three categories, each 

of which has a differential impact on students from different racial/ethnic and socioeconomic backgrounds and 

creates different outcomes for each group. Access to resources is frequently dependent upon student and 

family initiation. Likelihood of initiation may vary with the student’s background characteristics. Prior research 

has demonstrated that disadvantaged students and families are more likely than are non-disadvantaged 

students and families to rely on the school for resources related to educational attainment, and they may be 

less likely to seek them on their own (Lareau, 1987; Stanton-Salazar, 2000). 

In comparing college-linking models, certain models were positively associated with increased 4-year 

enrollment. A “brokering-type” model produced significantly greater odds of 4-year college enrollment with no 

difference by race or socioeconomic status, a finding Hill (2009) interpreted as evidence of equity. Among 

those students who were choosing between a 2-year and a 4-year school, the “clearinghouse-type” model 

significantly increased the odds of attending a 4-year institution for Black and Hispanic students. However, 

clearinghouse models had significant negative effects on 2-year college enrollment. In fact, the negative 

association was stronger for Hispanic students than for other students. According to Hill’s research, Hispanic 

students attending schools with good resources and a limited commitment to equitable access to the 

resources (e.g., a “clearinghouse-type” model) were more likely to forgo college altogether than to attend a 2-

year school. 
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Figure 17. How do you receive professional development? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

In response to the question “What does AISD do to support your pursuit of professional development 

and training,” nine respondents (64%) selected “facilitates monthly meetings for lead counselors and for 

Advance staff.” The second most frequent response was “Sends emails of upcoming [professional 

development activities] at Region XIII and elsewhere.” Seven respondents (50%) chose that response. 

The third most frequent response was “supporting your attendance at local, state or national 

conferences,” which received six responses (43%). Items that received the fewest responses were (a) 

“professional learning communities (PLC),” (b) “webinars,” (c) “site-based technology training,” and (d) 

“provides high-quality learning opportunities on staff development days.” 

With regard to professional development needs for the 2013–2014 year, the most common request was 

for Naviance training (79%), followed by training on college and career education courses available to 

students; on postsecondary education issues (e.g., admissions, financial aid); and on new high school 

graduation requirements. Dealing with stress in relation to self and helping students was requested by 1 

in 4 college and career advisors. An open-ended response to the item suggested, “Training and protocol 

for TEAMS and other school data base systems to access student information and how to interpret 

information.”  
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Figure 18. Recommended professional development topics for 2013-2014 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

The final survey question asked respondents what recommendations they had for AISD with regard to 

how to better facilitate professional growth and development for college and career advisors. The two 

most frequent responses were to provide support staff for student scholarship applications and data 

reporting requirements (78%) and Naviance training (72%). Establishing a minimum level of annual 

professional development requirement for counselors and college and career advisors was supported by 

36% of respondents. Facilitating leadership development among current college and career advisors was 

supported by 36% of respondents. Grouping of “alike” campuses for data briefings and PLC meetings 

was supported by 28%. Under the category of other, college and career advisors responded with the 

comments “Professional development for department on different work styles to facilitate unity and 

cohesiveness within department,” “provide funding,” and “Provide funding for ADVANCE Counselors to 

attend regional and national conferences. This was included in the original Michael and Susan Dell 

Foundation Grant for every facilitator, but now facilitators do not always have the funding to go, which 

decreases our learning curve and access to colleges and information on a national level.” 
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Figure 19. Recommendations for improving professional development activities 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 

How do campuses evaluate college and career advisors’ performances?  
Many college and career advisors reported their evaluation process was completed holistically, as a 

composite of multiple factors evenly weighted (e.g., number of college applications, number of student 

or parent complaints, satisfaction of teachers with student course placements). Three respondents 

reported that their evaluation was based on fulfillment of the principal-program agreement, which was 

generally used for school counselors to outline their plan of activities across a school year. The majority 

of college and career advisors were satisfied with the way their performance was evaluated. Figure 12 

illustrates that 46% were “very satisfied,” while an additional 39% were “satisfied” and only 15% were 

dissatisfied, no one was “very dissatisfied.” 

Figure 20. How satisfied are you with how your job performance is evaluated? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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Do college and career advisors experience high work-related stress?  
Survey items probed professional stress experienced by college and career advisors. The primary 

question stem read, “What factors increase the level of work-related stress you feel?” Responses were 

tallied as yes or no and are illustrated in Figure 13. Response options included the following: 

 Single department position, which means the lack of collegiality and the lack of opportunity to 

participate in a PLC (4 responses, 28%) 

 Demands of data entry and clerical tasks are excessive and preclude high-quality student 

advising (8 responses, 57%) 

 Demands of non-professional campus tasks, such as test administration, lunch duty, hall duty, 

etc., interfere with postsecondary support for students (6 responses, 43%) 

 Student-to-counselor/Advance staff ratio is too large (6 responses, 43%) 

 Frequent district and state-level changes to graduation requirements and testing (6 responses, 

43%) 

 Number and intensity of non-professional duties and tasks on campus (4 responses, 28%) 

 Naturally high levels of stress related to professional job duties, such as supporting a student in 

crisis (8 responses, 57%) 

 Scope of work is too broad for one person to accomplish (5 responses, 36%) 

 Other (6 responses, 43%): 

 “Dealing with parents via email, phone and person; my office is in an open environment 

open to students, faculty/staff/parents. It's extremely difficult to complete tasks 

without interruptions.” 

 “Lack of communication and organization on campus, lack of team support, 

unprofessional staff” 

 “Lack of support from the counseling department. I feel like when it comes to post-

secondary issues, it is mostly left up to me. Because the counseling department is not 

very effectively functioning, everything becomes twice as hard.” 

 “Lack of support with promoting scholarships” 

 “Money. I love my job, but the pay is not professionally appropriate for the outcomes 

we influence. I must seek outside sources of income.” 

 “The only thing I feel I need is a clerical staff to allow for more qualitative work to be 

done. Entirely too much time spent processing info” 

Despite the many stressors identified by college and career advisors, when asked how stressful their job 

was compared with that of other staff on their campuses, respondents stated that their level of stress 

was, by and large, about the same as that of other staff. Figure 14 illustrates how college and career 

advisors rated their level of stress compared with that of their coworkers. Still, it seems noteworthy that 

38% of respondents believed their job was more stressful than that of their campus coworkers.  
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Figure 21. How stressful is your job as a Project ADVANCE facilitator compared with the stress you see in 
others who work on your campus? 

 

Source. AISD 2013 Counselor and College and Career Advisor Survey 
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 The most common forms of professional development activities for college and career advisors 

in AISD included attending local or regional conferences (71%), meeting with other AISD college 

and career advisors (78%), book study (71%), and reading professional literature (71%). Three 

respondents indicated that they did not engage in professional development activities. 

 Most college and career advisors described their evaluation process as “Holistically as a 

composite of multiple factors evenly weighted (e.g., number of college applications, number of 

student or parent complaints, satisfaction of teachers with student course placements).” Most 

were satisfied with their present evaluation system. 

 The two most influential work-related stressors reported by college and career advisors were (a) 

demands of data entry and clerical tasks that were excessive and precluded high-quality student 

advising (8 responses, 57%) and (b) the naturally high levels of stress related to professional job 

responsibilities, such as supporting a student in crisis (8 responses, 57%). More than one-third of 

respondents felt that their stress was greater than that of their campus colleagues, while two-

thirds felt their work-related stress was comparable to that of their peers. 

The results of this survey provide insight into the work responsibilities and perceptions of the college 

and career advisors in AISD during the 2012–2013 school year. Hopefully, the report will provide a 

starting point for discussion and dialogue regarding assigned job responsibilities, student supports, 

technology, and professional development opportunities for this hard-working group of AISD 

professionals.  
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Appendix A 

Open-ended responses to “How has your campus differentiated the roles of the School Counselor and 

Project ADVANCE Facilitator?” 

A school counselor is responsible for… 

A Project ADVANCE facilitator is responsible for… 

Note. Small edits have been made to obscure the specific campus referenced, to protect the 

confidentiality of the respondent. 

 Yearly adjustments are made, but this is an example.    A Counselor’s duty:  PSAT Coordinator 

Coordinate PSAT schedule and rooms with XXX, order test in August, organize test materials for 

proctors, assign rooms for proctors and students, organize test day procedures, responsible for 

return and accountability of all test materials, returns test materials    National Merit Breakfast 

Coordinator (November)  Scheduling Team Responsible for working closely with XXX and XXX on 

updating course list, maintaining course request form, is Counselor on staff on Wednesdays 

during the summer, communicates with counseling department scheduling concerns, point 

person to discuss scheduling information for counseling department to administration.   Junior 

Event Liaison Point person for coordinating any events regarding Juniors (Parent Night, Rising 

11th information, outside programs involving opportunities for Juniors)  Course Information and 

4 -year plan updates on Naviance Responsible for updating course listings, graduation 

requirements, etc. on Naviance so that students can accurately input their four year plans. 

(Must have administrator access from district)    A Counselor‘s duty    AP Test Co-coordinator 

Assists Coordinator with assigned duties  AVID Representative Attend monthly AVID meetings, 

point person for AVID information, attend AVID workshops/trainings  Safe and Drug Free 

Schools Representative (RAD) Attend monthly meetings and assist with distributing information 

to students  Freshman Event Co-Liaison:  Assists liaison with events for 9th graders A 

Counselor’s duty  PSAT Co-coordinator: Assist Coordinator with assigned duties  Sophomore 

Event Liaison: Point person for coordinating any events regarding Sophomores (Parent Night, 

Rising 10th information, outside programs involving opportunities for sophomores i.e. Boys and 

Girls State, HOBY, etc.)  Multicultural Representative: Distributes information to students 

regarding cultural opportunities, contact person for outside agencies  Lead Counselor   calendar 

and scheduler (maintain calendar and schedule any counseling meetings/events with staff, 

parents or students) Schedule new student registration with registrar’s office, schedule with 

XXXX so that all events and meetings are on school calendar and go out through school paper  

AP Test Coordinator Coordinates AP schedule including ordering, payment, and testing 

locations. Maintains AP budget  CAC Representative Attends monthly meetings and reports 

information back to the department  head Counselor meetings Attends monthly meetings and 

reports back to the department  Point person for contact with Principal regarding Counseling 
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Department concerns  middle school contact (works with feeder schools regarding course 

requests, parent information nights, MS Counselor breakfast coordinator, travels with principal 

to any MS parent meetings/coffee)  Freshman event Liaison point-person for coordinating any 

events regarding freshmen (Parent Night, Parent Coffees, Rising 9th information, coordinator 

with PTSA)  Counseling budget-maintain counseling department budget and keep department 

aware of funds and usage.  Monthly email to faculty and staff regarding Counselor schedule    A 

Counselor’s duty  mentor and outside agency coordinator -organize and schedule any outside 

agency group counseling sessions on campus or agencies who wish to visit our campus 

(including but not limited to APIE and Safe Place)  Senior event liaison: Point person for 

coordinating any events regarding seniors (Senior Parent Night, Rising 12th information sessions, 

outside programs involving opportunities for Seniors)  Scholarships: Maintain scholarship wall, 

contact person for local scholarships, filter applications for scholarship committee.    Project 

Advance/ACC Naviance Administrator: Point-person between school and Naviance regarding 

any technical issues, trainer for Counselor’s, teachers and attend district Naviance trainings.  

College/Military/Career Representative Liaison: responsible for scheduling informative visits for 

students, point person for college reps to contact regarding students and visits.  Attend college 

and military trainings   Naviance Training for Students: Train all grade levels on using Naviance. 

Train seniors on how to request transcripts, build resumes, college searches and gathering 

scholarship information.   Brown bag parent sessions:  Conduct information meetings for 

parents.  Senior Exit Surveys/Plans:  Responsible for making sure every senior has completed a 

survey and post-secondary plans are documented.  Early College Start:  Responsible for 

organizing informational meetings, scheduling classes, prepare students for the application 

process, conduct meetings for ACC advising and help students register for classes   Attend early 

college start training.  Parent Information: Events submitted to newsletter ACC Connect:   

Liaison between campus and ACC.  Assure senior completion of the ACC application and set up 

compass testing.  Financial Aid:  Set up informational meeting and workshop to help parents and 

students with the completion of FAFSA/TAFSA.   Sophomore/Junior event:  Provide 

informational meeting in the spring.  Senior Event Co-Liaison: Assists liaison with coordinating 

any events regarding seniors (Senior Parent Night, rising 12th information sessions, outside 

programs involving opportunities for seniors) Project Advance:  Attend monthly meetings.  

Complete the scholarship report and handle the sensitive scholarships.  Maintain data for other 

reports     Duties for all Academic Counselors     Individual Academic Planning: Completing credit 

checks for all students in  alpha group  at minimum biannually, checking to ensure students are 

in correct courses for credit, meeting with students who are at risk to come up with a plan, help 

students choose appropriate graduation plan, responsible for student course request sheet 

input and consultation, responsible for communicating with teachers regarding student 

performance and helping student to advocate for themselves with teacher, completing and 

mailing Senior Credit Check and Senior Warning letters, working with administrator on 

contacting parents of Seniors who are in jeopardy of not graduating.   Short Term Individual 

Counseling: Assessment and possible referral for students in crisis or for students who need 
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adult support in handling emotional issues.  Parent/Teacher Conferences: Fielding parent 

requests for multiple teacher/parent conference (XXX) will schedule this with parents and 

teachers, if parent requests to meet with specific teacher ask them to contact teacher directly 

for an appointment. Counselors attend Parent/Teacher conference if asked to do so.   Cabinet 

Meetings: Counselors must attend Cabinet meetings with administrators every Monday 

morning at 7:45.   TAKS/AP Exam Proctoring: All Counselors are responsible for proctoring these 

exams.  Special Education ARDs and 504 Meetings: Counselors can attend any meeting of a 

student that is their alpha to give input, but is not mandatory.  Child Study Team Meetings: 

Counselors must attend Impact meetings every other Wednesday morning to discuss any 

students in which they have concerns or feel are at risk. Student names should be submitted to 

Impact Coordinator, prior to meeting date   Removal Hearings: Counselors are required to 

attend Removal Hearings for students in their alpha group. Counselor is responsible for 

reporting on the academic progress of the student in question at the meeting.   College 

Applications and Recommendations Counselors are responsible for educating students on how 

to apply to college and also for writing counselor recommendations for admission.   Classroom 

Presentations: Counselors are responsible for classroom presentations over various topics 

throughout the year.   Naviance Information: Responsible for distributing counseling 

information to (XXX) and through Naviance.   Website Administrator (update monthly) 

 A Project Advance Facilitator is responsible for:  • College Counseling activities (individual or 

small group presentations, college testing registration, College advising, meeting with parents 

individually, and communication with students, staff, and the community).  • Curriculum 

activities (classroom activities to address college readiness, career development or world of 

work, FAFSA lessons).  • Coordination activities (coordinate special events, college visits, parent 

meetings, scholarship meeting, community partnerships (APIE, UT Outreach, Breakthrough, 

etc.., parent education workshops , conduct or coordinate teacher PD around college readiness, 

attend professional development, coordinate transition or orientation activities for students, 

email parents, students, and faculty about events).  • Other activities (Naviance maintenance, 

participate on committees within the school; participate in standardized testing program such as 

STARR, TAKS; Analyzing transcripts; coordinating ECS Dual Credit, A courses and credits, creating 

reports for high school office visits, rankings (Newsweek, etc.)    A School Counselor is 

responsible for:  • Academic Counselor • Personal Counselor  • AP Exam Coordinator  • 

Guidance Committee Contact  • Master Scheduling Team/Choice Sheets (Naviance)  • E504  • 

SSD  • Safe Place  • TAKS, STAAR, AP Retest, Administration 

 A school Counselor is responsible for everything related to academic work and graduation 

requirements.    A Project Advance Facilitator is responsible for college readiness. 

 A school Counselor deals with everything that is academic, ensuring high school completion. The 

Project Advance Facilitator is responsible for EVERYTHING that has anything to do with college 

enrollment...applying, financial aid, scholarships, etc... 
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 A school Counselor is responsible for ...  - scheduling & credit checks    A Project Advance 

facilitator is responsible for...  - getting students college-ready    (I'm abbreviating extremely 

here...don't really understand what you want me to write in here  I could go on, but maybe the 

rest of the survey will address this?) 

 A School Counselor is responsible for all social and emotional growth counseling needed for 

grades 9-12.  The School counselor also coordinates testing.    The Project Advance is 

responsible for all college bound programming, and applications support systems (Naviance, 

recommendations, parent conferences, etc.).     (Project ADVANCE? Really?  I refuse to use the 

term because no one could tell me what the heck the acronym stands for). 

 A school Counselor is responsible for credits, graduation plans, course schedules (and 

everything in between)    A Project Advance facilitator is in charge of College and Career 

Planning, Post-Secondary Education Plans, Career Plans, College Application Work- Essay Edits, 

Transcripts, Scholarship, Applications, Financial Aid, Tax Transcripts, College Day Visits, Field 

Trips, SAT Prep, Registration, ACT Prep Registration, Naviance Management, creating a college 

going environment, Exit Surveys, Liaison for College Programs- Advise TX, Educational Talent 

Search, Early College Start, College Forward, Breakthrough, Communities in Schools, Parent 

Programs, Financial Aid Saturdays, Scholarship Committee etc. 

 As the Project Advance Facilitator, I have been responsible for ALL aspects of post-secondary 

planning; early awareness for academics, career and financial planning, secondary preparation 

including high school course selection, school and community involvement, career search 

activities, and resume building. I am the go-to person for ACC Early College Start, I set up annual 

college and career fairs, schedule visits to college campuses, as well as on campus visits from 

100 college admission representatives I schedule and host college assessment testing and 

advising.  I work closely with the AVID class throughout the students 4-years.  I advertise and 

promote scholarships and recruit students to apply for scholarships. I host FAFSA/TAFSA events, 

schedule US Gov't and Eco classes to complete the FAFSA 4 Caster in the fall and Official 

FAFSA/TAFSA in the spring. These are the first items off the top of my head. 

 School Counselors are responsible for the guidance of students, e.g. academic course plans, 

credit checks, scheduling, crisis intervention, 504 matters, personal counseling, and providing 

referrals for students who need more intensive solutions for mental wellness.  They are 

responsible for certain test administrations, such as the PSAT and extended 

time/accommodations on STAAR.  They also write letters of recommendation for colleges and 

summer programs students are applying for.  Though the Project AVANCE Facilitator is the main 

resource for college advising, the school counselors are well versed in matters of the application 

and college entrance exams.  They refer specific questions from students and families to the 

Project Advance Facilitator.  The school counselors also run various student groups to facilitate 

a "wellness" in students' personal and mental health.  A Project Advance Facilitator is the one-

stop shop for college and career advising, including the college search, college application 
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process and deadlines, and financial aid and scholarships.  The Project Advance facilitator is 

responsible for the college component of Naviance and disseminating important college related 

information through the Naviance email blast function.  The Project Advance facilitator 

coordinates parent night events, student workshops and assemblies, regarding the college 

process.  The Project Advance facilitator also coordinates SAT and ACT practice tests for 

students during the fall and spring semesters.   The Project Advance facilitator distributes the 

waiver forms for SAT Subject tests, ACT, and college applications.  The Project Advance 

facilitator serves as the liaison for college admissions staff and schedules and coordinates the 

approximately 150 college information sessions held on the campus each fall.  The Project 

Advance facilitator meets with every junior (in small groups) and every senior (individually) in 

the fall semester and then on a "as need" basis to advice of application timeline and college 

"best fit" options for students.  The Project Advance facilitator serves as the scholarship 

coordinator and in that role, disseminates information about scholarship offerings, collects 

award letters, and reports scholarship and grant totals for institutional and district purposes.  

When students/families need more assistance with financial aid application, the facilitator will 

sit down with the student and their family to fill out the FAFSA and/or the CSS Profile.  The 

Project Advance facilitator serves as support for the counseling staff when needed for test 

proctoring for accommodations, workshops, and events.  Both the school counselors and 

Project Advance facilitator have a big hand in the recruiting and admissions process of our 

incoming 9th grade class.  We travel to area middle schools in the fall with our student 

ambassadors to promote [the campus] and answer questions.  We read and score applications 

early in the spring semester as well as attend recruiting events throughout the year. 

 Project Advance facilitator is responsible for almost all college-specific advising and actions 

related to going to college (applications, financial aid, etc.) while counselors are responsible for 

scheduling and counseling. 

 School counselor is responsible for AISD academic requirements for all grade levels including 

course planning/schedules/changes with degree plan requirements.  They're also responsible 

for mental/crisis counseling/intervention.  They are also responsible for many other duties!      

Project Advance facilitator is responsible for college application assistance, ECS/Dual Credit 

enrollment process, College Connection, FAFSA assistance, TSI assistance, scholarship 

information, Apply Texas applications, college essays, college recruiting visits, college fairs, 

college admission requirements, SAT/ACT registration, Naviance navigation and assistance.  

These are primarily for seniors, however, sophomores, juniors and seniors need assistance with 

the ECS/Dual Credit enrollment process. 

 School counselors focus on EOC, past & AP testing, scheduling, 504, focus group work, etc.  

Project Advance College counselors focus on college research, application, & selection, 

scholarship search, college field trips, college visitors, career speakers, college prep programs 

(Con Mi Madre, breakthrough, university outreach), compass, asset & sat/act testing, FAFSA 
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support, info sessions to families on the college process & the pay for college challenge, college 

essay writing & resume work, 

 The Project Advance staff member is responsible for ensuring that all students are provided the 

resources to attend a post-secondary school. This can be accomplished by visits, college fairs, 

and motivation. I feel that the two positions support should be working together to create an 

umbrella of support for students. 
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Appendix B-1 

Open-ended responses to “Thinking about the culture of your school campus, what are 

the strengths/"positives" that support your ability to meet your professional responsibilities?” 

Note. Small edits have been made to obscure the specific campus referenced, to protect the 

confidentiality of the respondent. 

 I feel that my principal trusts us and believes we are accomplishing great things despite the 

skewed data. We, as a campus, seem to support each other in accomplishing the tasks that are 

asked of us. Having some reliable contacts has also made things better. 

 I am blessed by the enhancement funding provided by XXX, as well as the vocal and 

unquestioned support of my principal and assistant principal. I also have excellent relationships 

and a collaborative work environment with our counselors and teaching faculty. Our students 

and their families are respectful and grateful of my efforts. Heck, I even feel supported by most 

of the public! 

 My campus does a great job of providing me with what I need to be successful. The principal is 

supportive and is always ready to step up and help I couldn’t be happier about that relationship 

 Although I do struggle with some teachers I want to be clear that the MAJORITY of our teachers 

are very, very supportive. That helps tremendously and has made things easier. Our biggest 

strength is consistency; I've been here for four years now. When I first got here there had been 

no Project Advance person for over a year. I thought I was going to put a ship back on track- it 

turned out I had to build a new ship before have it headed in the right direction. After 4 years I 

finally feel like we have this ship headed steady and consistently. The future looks bright. 

 I am absolutely supported by my principal and counseling staff in meeting my professional 

responsibilities. There is constant and clear communication on my campus and it is very easy to 

find help with completing a task if I need it. My principal also gave me the resources I requested 

to do my job. Because of communication, my staff understands my job duties and are very 

cooperative in assisting me to have more access to students. 

 My principal is extremely supportive of my work. He has high expectations, but as long as he 

sees that I'm giving my 110%, then he supports what I want to achieve. If I put the plan together 

and show him how I want to implement it, then most of the time he support it. I have talked 

with him about the counseling department, and he struggles, too, with individuals who just 

don't seem to have student achievement and improving the college-going culture on our 

campus at the heart of their work. Overcoming these people's mindsets is very hard. Many 

teachers, academy coordinators, and administration are very supportive of the College & Career 

Center. I feel that most of the time, I can count on these people to support what it is I'm trying 

to accomplish. 



AISD 2013 COLLEGE AND CAREER ADVISOR SURVEY   
DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE 

        

DRE Publication 12.81  DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE Page | 44 
Laura Sanchez Fowler, Ph.D. 

 I think that the leadership at XXX High has been pretty flexible with how we manage the 

responsibilities of the job. I find that this is a strength for our program. We also have a lot of 

active parents on campus, which can elevate the expectation of the job to a higher level, which 

in turn helps other students who may not have as active parents. 

 I enjoyed strong support from the admin team, they were always available to assist me when a 

major issue took place. Our principal also allowed me to be creative in how I approached the 

position, she had an open door policy for me that helped me with knowing what her goals and 

plans were and how to achieve them. I also believe the fact that I had been here in another 

position and had relationships with many of the staff proved to be very important. I also relied 

on Patsy Brady for professional support. The counseling staff were also very supportive of me 

and we communicated on a daily basis as to events and situations that involved our students. I 

felt like we all had one goal and that was to get our students in college! 

 My teachers and administrators support my role as college counselor and allow me access to 

students during classes. I am extremely grateful for this. My counselors and I work very close 

together and support each other with our professional responsibilities!! 

 We are smaller than most campuses which means we see and meet with our students pretty 

often. 

 Again, I have to point to the high percentage of students from our school advancing to post-

secondary institutions. This is definitely a place that we are asking "where are you going to 

college?" rather than "are you going to college?" Nearly every student attending our school has 

always looked to college as that next step. Our teachers and administration are also incredibly 

supportive and celebrate our students' acceptances and enrollment decisions. It is a big deal on 

our campus. 

 Our principal is quite supportive and helps us when we ask. 

 A principal who is supportive, and for the most part, doesn't micromanage. She trusts me to get 

my job done and doesn't get in the way. 

 Appreciation from the students! 

 We have a wonderful counseling group that is very supportive and helpful. We work together 

and collaborate so that our students are getting what they need. 
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Appendix B-2 

Open-ended responses to the question, “Thinking about the culture of your school campus, what are 

the biggest obstacles you face in meeting your professional responsibilities?” 

Note. Small edits have been made to obscure the specific campus referenced, to protect the 

confidentiality of the respondent. 

 With such a high college going culture, our students and families expect the kind of 

individualized college counseling you might find at a private school with 1 counselor for every 

30-40 students.  I do my best to provide the best level of service and attention to all students 

but wish I had more time to devote personally to our first-generation students coming from 

lower-socioeconomic backgrounds. One of the biggest obstacles (perhaps THE biggest) I 

encounter is the lack of a college center. I have been at my campus for XX years now and all of 

that time has been without a large space to conduct the close to 150 college reps we host on 

campus every fall, workshops, small group meetings, etc.  It took me three years to get two 

computers in my office for students to work on. 

 XXX  is 100% college bound. I am fortunate to have enhancement funding that supports my 

professional responsibilities. So I guess my biggest obstacles are time limitations and workload, 

as my job description is to work on college bound programming for grades 6 through 12. 

 XXX High has a lot of tradition, which can be a great asset, but can also be one of the biggest 

obstacle that I face.  Change is hard in a school like XXX High, so the rich culture of history and 

"it’s how things are done at XXX High", can be challenging when trying new ideas.  Some of the 

departments have a harder time than others with change.    The large student body and the 

range of diverse needs also prove to be challenging. 

 Communication, organization, access to supplies and materials 

 High number of ELL students and undocumented students are kept back from doing certain 

things or applying for certain programs or scholarships.  There is no additional help for 

scholarships or pushing students to do that.  For the most part I am the only one who has to do 

it and talk about it.    There is not much assistance for helping the undocumented students and 

their families to feel comfortable and know that they too can go to college and get loans 

without the fear of deportation. 

 I honestly don't have any big or even medium obstacles in meeting my professional duties. 

 I think the biggest obstacle is not being provided the necessary information or tools in a timely 

manner in which to accomplish the goals.  Also, I feel the data is not accurate, and I spin my 

wheels repeating stuff.      In addition, I don't think pulling the counselors for testing is a positive 

thing.  With high case loads, this just adds to the stress 



AISD 2013 COLLEGE AND CAREER ADVISOR SURVEY   
DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE 

        

DRE Publication 12.81  DRAFT: FOR INTERNAL USE ONLY. DO NOT DISTRIBUTE Page | 46 
Laura Sanchez Fowler, Ph.D. 

 I would say that many of our teachers DO NOT understand how high college readiness is on the 

district goal list; sometimes I get the feeling that they feel we are wasting students’ time and 

that what we do is unimportant.   If that message was made loud and clear during teacher 

meetings from the district I think it would help loosen up some teachers that are reluctant to 

support a program that constantly needs their students. 

 Lack of training, understanding roles of high school administration, dislike of "change" in existing 

systems, lack of communication, lack of overall support for counseling dept. within the school. 

 Most of our students are Hispanic and have parents that only speak Spanish. This can cause a 

language barrier between the parent and me when trying to communicate. It is also difficult to 

encourage parents to participate in the events we have at our campus. 

 Not enough of me to go around. Students could use more one on one time than I have available. 

 Sometimes we spend too much time on administrative work (i.e., data entry or sending passes 

for kids) when we should focus on giving each student our undivided attention for a few minutes 

to help them plan out life after high school.    Also, when we need faculty support to accomplish 

some goals many teachers are reluctant to help. Many teachers feel as if it's our job to do 

anything college related. 

 The only obstacle I faced was being new to the position and starting late in the school year. I had 

to play catch up and the pace was fast. I also had to new the new rules of college admissions 

and financial aid. I would have liked to have had a mentor whole could have called on for advice, 

like new teachers are assigned when they start with the district. 

 There is a very negative climate in the counseling department, and it's seen on our campus as 

dysfunctional.  Since my first year here, I have had to work very hard to get their "buy in" on most 

things that I do as a college adviser.    Counselors do not collaborate with me on much, and then, 

it's only when I get the principal to give a directive. The majority of the X counselors are close to 

retirement age, and they do not show much motivation to learn new technology or practices.  The 

toxic environment impacts everything from planning and coordinating to following through with 

specific goals for supporting students.  I find that I my efforts are more effective for supporting 

students as the ADVANCE person when I do NOT depend on the counseling department or 

support me.  There tends to always be a reason that my initiatives get pushed aside with about 

half the counseling team.      There are a couple of counselors who really want to do more with the 

College & Career Center, and they try to bring new ideas and energy to the counseling dpt., 

however, the rest of the group makes this very hard on the supportive counselors and most of the 

time, things just go back to the "way it's always been."  I do not get the impression that every 

counselor believes that the majority of our students should be attending college after high school, 

nor do I get the impression that they have the knowledge as to what their students' plans are 

post-graduation.    I've tried training the counseling dept. on the Apply Texas application, XXX of 
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the XXX were not familiar with how to access the application with students, nor how to access the 

counselor portal my first year here).  I've tried training them on the FAFSA website and 

application, as well.  Basic information that I assumed they would know about where to go to 

apply for college and how to see if your students had applied were unknown to them.  The same 

could be said about Naviance. I do not mean to sound so negative. However, I get upset when I 

think about our students not getting the support they deserve from such a crucial campus leader.  

I regularly get students coming in asking about things such as graduation requirements, credit 

checks, and scheduling because students cannot access their counselor.  I regularly get phone calls 

from parents asking me questions that are more appropriate for a counselor to answer.  

Counselors do not attend events that have to support our families with PSAT and Dual Credit 

nights, nor financial aid and college readiness.  (I had about XXX this year).  XXX out of our XXX 

counselors did not even attend graduation the last few years nor the Trustee Awards Night.  This 

makes me upset. 
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Appendix C-1 

AISD District Expectations of the Guidance Counselor’s Delivery of Services 
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Appendix C-2 

AISD Roles and Responsibilities of the High School Guidance and Counseling Team 2011-2012
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