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EXECUTIVE SUMMARY

Positive Behavior Support (PBS) has been implemantdte Austin Independent
School District AISD) sincethe 2004 2005 school yearThe AISD PBS model is based on
national models that use behavior supgggtems at the universal, targeted, and intensive
levels of intervention to promote pewmcial behaviors, to reduce chronic disruptive and
destructive behaviors among students, and to meet the needs of children with significant
behavior challenges (Sugdia., 20@). Over the last years, PBS efforts in the district have
steadily grown in scope and scads of 208, 64 AISD campuses were implementing PBS.
The4-member district PBS team has expanded to inclisdeBS specialists and a PBS
coordinatorThe current AISD PBS model extends the previous district effertichwere
focusedmainlyon the universal level of suppowtli t h t hi s i ncreased capaci
efforts this past year have focused on developing a PBS program model thatcassfully
address campus needs at all three levels of interveiit@2007 2008 PBS report provides a
progress summary of PBS at AISD for the last 4 years and summarizes the current district
efforts to bring PBS to fulscale implementation.

PRELIMINA RY RESULTS

¢ Investigations indicated thathoolsmplementing PBS showed a greater

improvement in student climate thdi schools without PBS.

¢ Analyses indicated that schools implementing PBS showed a continuing trend of

fewerdiscipline referralgshan stools without PB&cross years.

The increased capacity of the AISD PBS stalffing with the newly developed
assessment toglgrovidesanopportunity to capture detailed informatiahoutthe status and
succes®f PBS at AISD. In order to maximize thistential, it is important to recognize and
carry out a few key recommendations for implementation and evalu@twmards this end,
this report also summarizes Department of Program Evaluation (DPE) staff efforts from this
past year for designing data @mltion and monitoring tools to guide and track PBS
implementation at the campus and district level.

RECOMMENDATIONS FOR |MPLEMENTATION

The district team should continue development efforts initiated this past year to ensure
continuous improvement of tkdSD PBS model. Thishouldincludereviews of
implementation data every quarter to assess success and challenges, refresher trainings to
revisitcomponents and processes of the current maddltraining to increagbe capacity of
district coaches to emluctcampus trainingboutthe various PBS resources.

The district teanfbegan modifying the structure and contendistrictwide trainingto
beprovided to campuses 20072008 The team should consult campus implementation data
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provided by th&Campus Assessment and Planning TQ@#PT) andBenchmark Tool to
structure training sessions so thesssiongremore effective and relevatd campus
implementation needs.

RECOMMENDATIONS FOR EVALUATION

For20072008 external coaches will receive gtenty campus reports that contain
progress data in each area of PBS implementa®owell asampus needs identified via the
CAPT and the training evaluation assessmBRE staff should develop training content that
facilitates understanding of thesengaus reports and develop training protocols for district and
campus PBS tans.

Preliminary investigationaboutthe effects of PBS thatereincluded in this report
were limitedin partby the lack of implementation data. These analyses need to be tkvisite
and expanded to determitie progress and fidelity of PBS implementation district wide.
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INTRODUCTION TO POSITIVE BEHAVIOR SUPPORT

Positive Behavior Support (PBS) is a philosophical framewovkhich all educational
decisions are made in order to produce a safe, anil productive learning environment,
ugng a systems approach. The goal of PBS is to improve school climate tiineugh
development of systems and strategies that address individual student needs on every campus.
The National Technical Assistance Center on Positive Behavioral Supports and Interventions
characterizes PBS as a range of systemic and individualized sisategfi are systematically
offered to students and teachdrased on their demonstrated level of need (Sugal, &04l).
Meeting the needs of all students and teachers requires a scope and ico@tisityam
ranging from providing positive supportaddress the least intensive behaviors of all students
to providing supports needed to address the most intensive behaviors of a more limited number
of students. The scope and intensity of sup@oesepresented by th@) universal, (b)
targetedand (c)intensive leved of PBS. The universal level of PBS forms the primary
preventive component for all students and is expected to be effective with about 85% of the
student bodyFigure 1) The second level is the targeted level, which includes early
intervention measures that are designed to meet the needs of students who do not respond to
universal strategies (approximately 15% of students). The final intdesi®ieof the PBS
system includes interventions at the individual student level for the 1% td &Udents who
do not respond to either universal or targeted strategies.

Figure 1 Positive Behavior Support Levels of Intervention

Individual interventions needed for
approximately 1% to 5% of students

Classroom and small group strategies used with
approximately 10% to 15% of students

Targeted Groups 4

School-Wide systems of support; delivered to all
Universal / School-Wide students (effective with 80% to 90% of students)

Source Department of Program Evaluati(DPE), adapted from Sugai et al. (200
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UNIVERSAL -L EVEL BEST PRACTICES

Theuniversal level of intervention address&ehaviorsupports in a wide range of
school settings (e.g., classrooms, hallways, playground, cafeteria, and ldmeaig)preventive
in nature The goal of universal support is to significantly reduce or elitaina many problem
behaviorsas possibl@ndto increase as many appropriate behavésrpossiblegfor as many
students in the school as possiilesuccessful universal systdms five component$a)
establishing and defining clear and consissehibolwide expectations, (b) teaching the
schoolwide expectations to students, (c) acknowledging students for demonstrating the
expected behaviors, (d) developing a clear and consistent consequence system to respond to
behavioral violations, and (e) using dadeevaluate the impact of schewlde efforts.

The campus PBS team works with school staff to identify three to five positively stated
behavioral expectations that are specific to the needs and culture within the school
environment. These expectations artended for use in all locations within the schools, and by
all staff members in the building. The second critical practice is to teach the behavioral
expectations to students. The broadly stated behavioral expectations should befuigfieed
as speific observable behaviors for each location within the school. Effective teaching
strategies include identifying the big ideas in a content area, making strategies conspicuous for
learners, and providing repeated opportunities to practice and tieesten c e pt s ( Kame 6 e
& Carnine, 1998). Each school should have a plan to provide initial instratterithe
schoolwide expectations. Additional instruction or booster sessions should be provided
throughout the school year, based upon needs identifiedtfiatata. The prevention
componentlsoshould include a positive reinforcement system for adults and stubtatits
easy and efficient for all staff members to use. The fourth component of a universal PBS
system is having a clear and consistensegmence system that identifistaff responsefor
behavioral infractions aniddicateswhen and how staff members need to document behavioral
issues. Information collected aba#ch behaviorahcident should include the date and time
of the incident,thetsudent 6 s name and grade, the classro:
incident, and the consequence given. The external cadchis a staff member of the district
PBS teamprovides training to the campus teabouthow to collect, review, and anaky data
to guide decisiomaking about program effectiveness.

TARGETED- AND INTENSIVE-LEVEL BEST PRACTICES

Efforts at the targeted and intensive levels of PBS are more focused and include
interventionghat offermore spport thando thoseoffered by the peventive, universal
component. At AISD, the goal of the targeted and intensive levels of PBS are to reduce or
eliminate problem behaviors by providing specific intervention modules for students or
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teachers who are struggling with behavgsues in the alssroom and to bolstekisting

behavior support resources present on AtaBpuses. To address targetediatehsive
interventions successfully, the district PBS team has develop&B®& & oolkit which

containsA3 prepackagedndin-housedeveloped resurces to assisiampus staf(Appendix

A). ThePBS Toolkitprovides administrators, PBS campus teaand campus staff with a
compilation of resources that are easily accessible, ready to use, and ebat@ampus

teams and external coaclesidentify suitable interventions from tlRBS Toolkit based on

data reviewto facilitate access to the toolkit interventions when other campus staff nessd to u

a particular resourc®BS Toolkitresources include selected strategies for use with sgjdent
strategies for teachers to use in their classrooms, as well as information for campus staff to
better understand what additional resources are available on campuses and in the community
for targeted or intensive level of support. At the intensive lglrelexternal coach alsan

provide support to students and teachers by conducting behavior observations in the classroom,
providing data for campus IMPACT teams, and facilitating referrals to services with
community providers.

At the targeted and inteng levels, external coaches support teachers in the classroom
by providing effective classroom intervention and support based drélrent, Teach, and
Reinforce/Correctontinuum (Sprague & Walker, 2009)o implement pevention strategies
external coehes work with a teacher teviewthe ecological arrangement of the classrpom
developclearclassroonexpectationsrules and routinesuseactive supervisiorandtrain
aboutstrategies to model desired behay@rcourage peer modelirand precorred for
chronic behavior errors. Teaching strategies include delivering instruction to address different
learning styles, increasing and supporting@ask behavior, and teaching replacement
behaviors. Strategies to reinforce and correct behavior includg lbshavioral narration,
usingfluent redirection, and maintainirggminimum ofa 4to-1 ratio of positive to negative

interactions.

As described, the AISD PBS model has assimilated the three traditional levels of
universal, targetednd intensive support into systems that address the universal level and the
top of thetriangle(Figure 2).Top of theriangle refers to support that addresses students in
need of targeted intervention, as well as students with intensive needs. Thadslewecludes
strategies targeted toward teachers struggling with student behavior issues in the classroom, as
well teachers who have students with intensive needs in their classrooms.
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Figure 2 Levels of Intervention for the AISD PBS Model

Top of the triangle

................................................. For teachers

For students

Targeted

SchootWide

AISD PBSPROCESSES

The first step to implememBS successfully on a campugdshaveat least 80% of
staff willing to implement PBS procedurasd a school administrator who actively supports
PBS efforts (Sugai et.aR005). In AISD, campus btin is secured through a readiness
process conducted by the PBS coordindtbereadinesprocess beginaith campus stafat
the time the campus prinEl expresses an interest in implementing RBBe subsequent
year. The rediness procedypically consists ofwo to threestaff-wide sessionsluring which
the coordinator provides campus awareness traabogtPBS discusses the preliminary
needs ad capacity of the campuand establishes PBS systefagy.,a representative PBS
campus teajn During this time, the coordinator also communicates the prerequisites for
participating in the training and implementation activities and conducts a stafftoatlonfirm
staff buyin. A critical outcome of the readiness process isgMbenorandum of Understanding
signed by the campus administrator and PBS coartimr , ref |l ecting the pr
commitment to the PBS process, staff support for PBS implenamtati campus, and the
di strict mentfonprevidicgtisinotievel support and guidance (Appendix B).

PBS implementation is organized and implemented at the district and the campus level
ThePBS district coordinatasversees dato-day implementation of PBS activities and
coordinateslistrict-level planning and training efforts. A district PBS team consisting of PBS
specialistgexternal coachegrovides orcampus support, including training and service
delivery.External coaches have been an essential component of the PBS national model and
are consideredssential for ensuringrogram fidelity and success (Sugai et 2005).Each
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external coaclprovides oneon-one time to four campuses, for a minimunddiours veekly.
At the campudevel,acampus PB$eamof four to eight individualsincluding at least one
administratoyrorganize, implemenand monitor PBS efforts. Participationthe teams

voluntary and théeam members work wardproviding leadershipfar he school 6s PBS

efforts(Horner, Sugai, & Lewi$almer, 2005). The teamembes assess school needs,
develop and operationalize expectations, train staff to implement the straaegievaluate
the effectiveness of efforts bggularlyreviewing studenhdata. To function effectively, team
members take on specific rol@sg.,facilitator, team leader, recorder, timekegpérteam
member is also designated adr#ernal coacland is responsible for guiding the team and for
disseminating irdrmation fron district training to campus teams. Teams meet regularly (e.g.,
once every weeks)at designated timés ensure adequate planning time.

Based on recommendations from the 2@BD5 AISD PBS evaluation report
(Christian, McCracken, & De La Ronde, 200 district PBS team has adopted the train
the-trainer model to build campus capacity to implement and sustainTPBSlistrict team
offers separate distrietide training for campus PBS teams and internal coaeies a year.
Training sessions are sexed to introduce the logic of PBS, teach the core components of
i mpl ementation, and enhance sustainability
measuring implementation integrity and effectiveness. Training typically occurs oweyaa 3
period Training in the first year addresses the universal prevention component of PBS.
Training in second and third years addesss:iplementatiorfor top-of-the-triangle issues and
is built on the foundation of the universal prevention system. The distiitinigasessions for
campus teams are intended to provide additional resources to supplement PBS implementation
(e.g., providing strategies to promote team work and conflict resolutiieyeas training
sessions for internal coaches are more focused offis@tegies to implement PBS
activities (e.g., trainingboutactive supervision in common areas). The internal coaches are
then responsible for providing focused training and coaching support to the ehaseadsPBS
teams at their own schools. The garebased PBS teamis turn, are responsible for ensuring
campus staff understand and implement PBS practices.

Campus administrators have to secure funding to allow release time for campus teams
and internal coaches to attend training. Ideally, schéalsld have a budget line item for
funding PBS workAlthoughthis may be difficult for some schools, having a specific budget
allocation for PBS demonstrates a strong commitment to this work and can enhance
sustainability over time (McKevitt & Braaksma, @) Sugai, LewisPalmer, Todd, & Horner,
2001).

of
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PBSIMPLEMENTATION AT AISD

PBS was first introduced to AISD during the 2023804 school year and has expanded
over the last years in scale and scope of implementation. PBS was piloted in three middle
schoolsn Spring 2004and district implementation efforts formally began in 20RD5.
Collaborative efforts to support and sustain PBS in the district have been driven by the
recognition of PBS as central t ochoAlkligh&® s goal
and school safety. The relevance of PBS was further underscored when AISD, apgl€y,
for theAustin Community Collaboration to Enhance Student Success (ACCESS) gsing
PBS as a cornerstone for implementation. With the awaittoACCESS grantheprogress
of PBS efforts exponentially increased in 20RJ08 resuling in (a) increased funding to
support PBS implementatiofh) theincreased capacity of the district PBS team, @hdn
increased number of campuses participatingBS implementation.
DISTRICT FUNDING

Historically, PBS efforts were funded by contributions fr@nTitle IV, a federal
formula grant slated for activities associated with drug and violence prevgiiditle V, a
federalformula grant slated fannovative pograms and(c) local funds (Table 1). Title IV
and Title Vmonieswere used to fund some external coach positiongafuhd the Region
X1l Education Service Centegwhich provided training and consultation to the PBS district
staff and camps PBS teamsntil 2007.Beginning in 20062006 localfunds were used for
some external coach positions aupporedrelease time for PBS team members to attend
districttraining. In addition, all three funding sources contributed partial support t@anard
evaluation teagwhich conducedadistrictwide evaluation of PB& 2004 2005and assigtd
the district team in the development and implementation of the caleyrlsassessments. At
the start of the 2002008 school year, the distriagreedo provde local fundingo support
thefour existing positionghat were previously funded by title funads well as to support four
additional positions. Later in the year, the district received the ACCESS grant, which
supported seven additional staff positio@sirrently, PBS efforts in the district are primarily
funded by the ACCESE@rant ($322,510), Title IV funds ($ 71,49%)dlocal funds
($309,385)whichtogethersupport the 15 member district team, a PBS coordinator, an
administrative assistarandanevaluabr.

! ACCESS is an initiative funded [8afe Schools/Health Students (SS/HS) sungborted by three federal
agencies (e.g., the U.S. Departments of Education, Health and Human Services, and Justice).

2 PBS funding amounts for 20€2008 were obtained from AISD records of financial expenditures (IFAS), as of
August 31, 2008.
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DISTRICT STAFFING

A district PBS team was createn2004 2005to coordinate and support the
implementation, trainingand sustainability of PBS at the district and campus levels. The role
of this team was to oversee multiple aspects ofidis?BS implementation, including training,
coaching, evaluation, and dissemination of informatioitially, the district team consisted of
three external coaches and a district PBS coordinator. External coaches received coaching,
consultation, and teckoal support through a contract with the Region Xtlucational
Servicecenter during 20042007. The external coaches provided campus support and onsite
technical assistance, as well as coordindtstlict-level training and information
dissemination effids.

During the 20042005 academic year, each external coach was responsible for serving
5 or 6 schools. In subsequent years, each external seashesponsible faervingupto 15
schools. Overextension of their coaching capacity meant that schoelseseiving a reduced
level of support as more schools began implementing PBS. This made it difficult for the
district team to introduce and support targeted intensive interventions at campuses
implementing PBS. One of the recommendations of thelZDW5 report was to provide
adequate coaching support to participating PBS schools by increasing the size of the district
level PBS support team (Christiahal, 2006). Beginning in 2007, the district increased
funding for PBS to suppo@&external coachds addition to the PBS coordinator. This
increased funding, supplemented with ACCESS fundorg/ additional external coaches
augmented the district teénsapacity tol5 PBS external coaches anéudl-time PBS
coordinator. The increased staff capapitgvided much needed resources for the district team
to support an increasing cohort of campuses and also relieved the coordinator of coaching
responsibilities and other district dutes the coordinator coultbncentrate on PBS
coordination and managente Currently,14 of the15 coaching positions have been filled and
the district team is in the process of completing thelrdnse training to train the new external
coachesaboutPBS concepts, strategies, and evaluation.

PARTICIPATING CAMPUSES

During Sring 2004, PBS implementation began with three pilot schindle district
Over subsequent years, PBS implementation has grown to its current cap@dicaofpuses.
Currently, schools participate in the PBS process on a voluntary basis. Prindgraistéd in
implementing PBS on their campuses contact the PBS coordinator and begin the readiness
process. Based on anecdotal data, campuses that are in crisis or havioaadzbtional
behavior support typically have showigh levels ofinterest inimplementing PBS.
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The progression of campuses over the years (FR)uras helped AISD achieve the
critical mass of PBS schools (36%5% of schools in the district) required to realize district
level implementation (BarretBradshaw, & LewisPalmer,2008). The complete list of schools
and their years of implementation is available in Appendix C.

Figure3. Number of AISD SchoolénplementingPBSfor the First Time2003 2004 Through
2008 2009
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Source AISD PBS program records, Department of Programuatain
Note In 2007 2008, Porter MS closed. In 2008009, two campuses elected to no longer
receive district support for their PBS efforts.
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EFFECTS OF PBSIMPLEMENTATION AT AISD
PBSIMPLEMENTATION DATA

The59 AISD schools implementing PBSr the first timein 2007 2008were
evaluated using thBchootWide Implementation AssessmdS\WIA) (Appendix D), a
modified version of th&chootWide Evaluation Tool (SETdeveloped at the University of
Oregon (Sugaet al, 2001). TheSWIA was developd to measure whether and how well
school personnel implement practices and systems associatestmotitwide behavior
support. Based on the evidence, the level of implementation for each item is scored on a scale
of zero to four (0 dittle to no implerentation 4 =nearly complete or full implementatipn
The SWIA produces a summary scorerahging from zero to hundred percanid subscale
scores for each of the following domaif@) behavioral expectations defing€td) behavioral
expectations taughf¢c) ongoing system for rewarding behavioral expectati@)system for
responding to behavioral violatior(® monitoring and decisiomaking,(f) management, and
(g) districtlevel support. The scores for each domain are calculated as the percentage of
possible points for that domain and the oveB&lllA score for each school is calculated as the
average of the seven domain scores.

SWIA administration is a timeandeffort-intensive processhus,it was not possible
for the previous district team &ife external coaches to carry the workload of administering
SWIAsfor all campuses, in addition to their coaching responsibilities. Ini200%,DPE
staff recommendedollecting implementation data using an implementation rubric developed
in house (Chstian et al. 2006). Howeverstaff did not have aapportunity to validate this
assessment subsequengears due tthelack of regular data collection and evaluation
resources. Until 2002008, the district PBS team complefatl and springSWIAs for each
campugduring itsfirst year of implementation only. CampugbatimplemenedPBS for more
than a year received amdof-year activities summary report from theiternal coach.
Currently, the only existing datfastyeagS@A di ng |
scoreswhichwereused to examine whether schools were implementing PBS with fidelity
duringtheir first year.

Evidence for successful PBS implemetion was estimated using the fidelkityterion
applied for the SET. A school meéte criterion for implementing PBS with fidelity when the
SWIA results indicate a summary scegual to or greater thd80% and amexpectations
taughtsubscale oéqualto or greater thaB0% (Sprague & Golly, 20047 hirty-nine percent
of PBS campuses (21 of the 54 schale/hichthe SWIA wasadministeredn the spring of
their implementation yeahada summary score anekpectations tauglsubscale scoref
80% orhigherat the end of the first year of implementation. Furthern®Yé|A results
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indicated thepercentag®f schools having 80% or greater summawyIA scores increased
from fall to spring across years (Figute This was expectebecausechools were dtigetting
familiar with the PBS process thefall, and by spring were beginning to implement
components ofchoolwide PBS. Therefore, results from t8&/IA administration yielded a
promising trend, althougturrentlyno dateareavailable to examine moimplementation for
these schools has progressed over the years.

Figure4. Campuses with Summary SWRBcoresB80%or higher 2003 2004 Through 200
2008

90%

0
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OFall B Spring

Source Positive Behavior Support Schedlide Implementation Assessment, Department of
ProgramEvaluation, 2004008

Note Six schools were not included in tharing SWIA analysis. SWIAs were not completed
for Becker, Garcia, Johnston, Internatigrmald Reagarandthe SWIA for Lucy Read was

not completed in time for this report. Dobie and Keatlidynot have SWIA scores the

fall.

PBSOuUTCOMES DATA

Successful implementation of PBS has been found to have maximum benefits on
student discipline problems and overall school clip@sulting in improved academic
performance (Luiselli, Putnam, Haed| & Feinberg, 2005). Due to a lack of timely

1C
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implementation data for all campuses, it was not possible to thoroughly investigate the effects
of PBS on intended outcomes of student climate and behawialysesn this report were
therefore limited to gxoring the potential relationship of PBS to anticipated student

outcomes, based dii-year implementation data.

Preliminary Investigationsof PBSInfluence on Discipline

AISD disciplinerecords were used to examine the overall school discipline isdues. T
database consists of student offenses that castpif are required to repdite., those that
result in a removal or suspension, as well as disciplinary offendaeshidt in an office
referralbut not a removal from the campusr the purpose dhis analysis, we selected only
discipline incidents that resulted in removals and suspensmhsdingin-school
suspensions

To investigate whether PBS implementation did in fact influence discipline nades,
compared discipline referral rates feahsols implementing PBS with high fidelity (as
indicated by a summary SWIA score of 80% or higher) with those schools implementing PBS
with low fidelity (as indicated by a summary SWIA score lower than 80%#gxamine the
trends for every school, we selts discipline data for the year before the school implemented
PBS, the year of PBS implementatiand the year after the school had implemented PBS.
This analysis included only those schools that began2806 2007 (n=42) because
schools starting PBS in 2002008 did not havéhethree data points required for this analysis.

Discipline referrals fohigh-fidelity schools showed a decline in the percentage of
students referred across the years (Figlr8tudent referraldecreasd byl.1 percentage
pointsin the year PBS was implementedmparedvith the previous year. This trend
continued in the year after implementation, wkardent referrals reduced by 0.9 percentage
points compared with the previous ye&w comparisonlow-fidelity schools showed a gradual
increase in discipline referrals over the ye@irg percentage poingd0.5 percentage points
respectively. These results indicated that good PBS implementation in the first year is related
to improving student bekieor over time.
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Figure5. Students with Discipline Offensdsy PBS Implementation Level
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Source 20032007 AISD Discipline records, July 2008, Departmer®afgram
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Evaluation Positive Behavior Support Schéédide Implementation Assessment,
Departmenbf Program Evaluation, 20€2008.
Note Thegroup of noAPBS campuses includagolling number of campuses for each
implementation year

Preliminary Investigationsof PBSInfluence on Student Climate
To examine the effects of PBS on school climateusesd indicators from the AISD

Student Climate Survey, a distriside survey of - through11™-gradestudents Specifically,

11 of the 41 items are indicators of school climate as it relates to PBS from a conceptual

standpoint. For this analysis, we dsgimate survey data from 2008007 and 20072008

becausehe Student Climate Surveyas revised in 2006. To analyze tieéationship between
PBSandbehavioral climate, we first compared the mean score of the positive behavior climate
items for PBS cammes and noi®BS campused ablel). Results indicated the mean total

score for these items improved from 202607 to 200¥2008 for both PBS and nd?PBS
schools. This gain in scores mirror@gerall climate trenslwherdboys t udent s 0

A

climatesurvey for 20072008weregenerally more favorable thdor the previousyear
(Cornetto &Schmitt, 2007)Even though improved climate was a result seen district wide,

12
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PBS schoold s angprowed from their previous positive behavior climate scores
significantly more thardid nonPBS schools, indicating PBS implementatiees associated
with improving schoopositive behavioclimate.This link will be investigated further in
subsequent years when current implementation data for all schools asvaibable.

Tablel. Positive Behavior Climatter PBS and Not#PBSSchools

PBS schools Non-PBS schools
Positive behavior climate item 2006 2007 2006 2007
2007 2008 2007 2008
Everyone knows what the school rules are. 3.13 3.16 3.06 3.10
The school ruleare fair. 3.00 3.04 3.03 3.10

The consequences for breaking school rules are 1

3.17 3.21 3.12 3.15
same for everyone.
My teachers always make sure that the students
follow the rules. 3.50 3.52 3.43 3.45
My clgssmates know there are consequences for 3.41 3.41 338 3.40
breaking the rules.
Students at my school follow the rules. 2.57 2.61 2.68 2.71
| feel safe at my school. 3.16 3.22 3.30 3.32
This school is clean. 3.06 3.12 3.04 3.09
| feel safe on school property. 3.17 3.23 3.29 3.31
Teachergyive rewards or praise for good behavior 2.96 2.95 2.82 2.86
Teachers give rewards or praise for good work. 2.94 3.43 2.83 3.22
Mean 3.09 3.19 3.09 3.16

Source:20062007 and 2002008 Student Climate Surveys, Department of Program Evaluation
Note Mean scores were significantlijfferent (p<. 05 level) betweethe 2 years for PBS and nePBS
schools. Mean scores were also significadifferent (p<. 05 level) betweeRBS and nonPBS
schools in 200i72008.

Summary of Results

Preliminary investigabns revealed some promising results in terms of the relationship
between PB&ndschool climate andetween PBS amnstudent behavior. Schools
implementing PBS showed a greater magnitude of improvement in student climate and
behavior when comparedth nonPBS schools. Furthermore, init&iterionlevel
implementation of PBS was related to student behavior and climate. Because the analyses were
restricted tdirst year implementation data, it was not possible to investigate a causal or
longitudinal relatonship between PBS implementation and student behavior and climate. Also,
current datavereinsufficient to examine whether schools that theimplementation
criterionin the first year continued to implement PBS:titerionin subsequent yearBata
being collectedduring 2008 2009will facilitate further investigation of these trends in
upcoming years.

13



07.81 Positive Behavior Support Evaluatioi20P807

14



07.81 Positive Behavior Support Evaluatioi20P807

CURRENT EFFORTS TO BuiLD THE AISD PBSMODEL 1O FuLL CAPACITY

To fully usethe increased capacity of PBS, the AISD district team collaborated with
DPE staff to refine and expand current AISD PBS practices and processes. The fiist step
this planning processereto outline, defingand develop a comprehensive program logic
model that could basedto guide program design, implementatiand evaluaon. The 2008
2004 version of theogic model was used as a starting pointievelop the detailed AISD PBS
program logic mdel. As part of this procesBPE staff worked closely with the PBS
coordinator and external coaches to clarify program strategy, to identify how different
components of the AISD PBS model work together, and to idedegired outcomes. The
AISD PBS program logic wdel describes the limiges among AISD PBS resources, process
steps (activities and outputgnd outcomes (Appendix E).
INPUT FOR THE PBSL OGIC MODEL

Logic model input refers to the resources and supports that are invested to execute PBS
efforts. Primary input from the distticonsists ofinancialresource$o support the district
PBS team with implementation effor@verthe yearsthe district has supported the growing
infrastructure of the district PBS team through increased local funding. External goaches
previously suported via title fundsare now funded through local funds. In addition, the
district increased funding to support additional coaching positions to meet demands of an
increasing cohort of campuses. This support allows the PBS district team to dedie@adaahdi
coaching time for each campus angbrovide district trainingessios twice a yearAlso,
district leadership and tHeBS district teanmave made effort® actively recruimoreAlISD
campusesDistrict leadership has made it a priority that diBB campusebeactive
participants inthe PBS processe vi denced by the Al Svihisls Di str i
includes the vision statement that APositive
classrooms by 2000 ( Al S D, . Taviafl his endh thedPBS coordinator has been
invited to share information about PBS at several distride meetings with principals and
other district stakeholders and is involved in district leadership commideeghe middle-
level education planning steyy task force The PBS coordinator also regularly updates the
associate superintenddot Student Support Services about PBS activities and status and
conducts awareness presentations at campuses where administrators have indicated an interest
in learnng about PBS.

PROCESSSTEPSFOR THE PBSL O0GIC M ODEL

Process steps consadtbothactivities conducted to implement PBS at a campus and
outputs thatirethe products of the conducted activities and services. Four outputs were
considered to be core elements of the AISD PBS model and were common across all three
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levels of intervention (Tabl2). The district team conducted an inventory of existing training
modules and resources to make adjustments and identify what was needed to successfully

addres®ach otthe four core elements. As a result, the district team developed a list of
activities to address PBS at each level of intervention.

Core element

Campus personne
are trained

Table2. AISD PBS Logc Model Process Steps

Activity PBSlevel
Develop campus capacity tseuniversal level resources Universal

Develop campus capacity to use targeted level resources
Develop campus capacity ientify students/classrooms in need Targeted
of targeted level of support

Develop campus capacity trseintensive level resources

Develop campus capacity to identify students/classrooms in ne Intensive
of intensive level of support

Systems to
facilitateaccess to
referrals and
resources are
developed

Develop the PBS Toolkit All
Dlssemmate information about universal level resources in the Universal
Toolkit
Disseminate information about targeted level resources in the |
Toolkit
Develop systems and criteria for identifying students with Targeted

persistent misbehaviors
Identify informal and formalized behavior supports and/or targe
programs on campus that may be relevant for students in ne

Disseminate information about intensive level resources in the
Toolkit

Facilitate staff knowledge/awareness about referrals4aompus  Intensive
resources

Facilitate staff knowledge/awareness about referrals to externe
agencies

Data areusedto
implement,
monitor, and shar¢
information

Build systems to collect, analyze, and prioritize data at each
campus

Develop capacity of campus teams to collect, analyze, and rev Al
data for guiding implementation
Develop data collectiogystems for monitoring targeted
interventions in every required classroom Targeted
Develop data collection systems for monitoring intensive .
Intensive

interventions in every required classroom

Source AISD PBS Logic Model, Department of Progr&valuation

Note Table continuson next page
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Table2 (Continued. AISD PBS Logic Model Process Steps

Output Activity PBSlevel

Establish a campus PBS team that is sufficiently trainedhasd
clearly definedoles

Ensurethe campus PBS team meets and updates campus staff A
regularly

Provide a minimum of 4 hours ofrcampus support by the distric
team every week

Establish and sustain guidelines for success, behavioral
expectations, and systems &atdressing expected and
unexpected behaviors

Behavior support Develop procedures for handling emergencies at each campus

systems are Develop classroom expectations from guidelines for success
established

Universal

Promote safe, civillnd productive classrooms

Develop procedures for monitoring and providing feedlzdaut
classroom management Targeted

Develop procedures for supporting teachers in need of targete:
classroom intervention

Gather information about or monitor students in need of intensi
levelintervention

Support teachers who have students with intensive needs in th
classroom

Intensive

Source AISD PBS Logic Model, Department of Program Evaluation

OUTCOMES FOR THE PBSL 0GIC M ODEL

The desired outcomes for implementing PBS represenirifrersal, targetecnd
intensive levels of PBS and encompass a range oftrort mediurrterm, and longerm
effects (Table3). Shortterm outcomes at the three levels typically refer to building district and
campus capacity to implement PBS. Meditemm outcomes provide evidence that
components of PBS are jilace and are being implementadd longterm outcomes address
effects on staff and students as a result of PBS implementation
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Table3. AISD PBS Logic Model Outcomes

Level ofimplementation Outcome

Universal

Targeted

Intensive

Shortterm
outcome

Mediumterm
outcome

Long-term
outcome

Shortterm
outcome
Mediumterm
outcome

Long-term
outcome

Shortterm
outcome

Mediumterm
outcome

Long-term
outcome

District has the capacity to train, monitor, improve, and evaluate |
activities at the universal level

Participating campuses have the capacity, resauandsprotocols to
implement the PBS model at the universal level

Staff define and provide a consequence of interventions for probl
behaviors

Staff defineand provide adult and student reinforcement systems
positive behaviors

There is a change in reported student behaeigy, Office discipline
referrals, suspensions)

School staff and students know, understamdlusePBSprinciples
Students achieve their academic potential

Participating schools demonstrattgproved student attendance sate

Participating campuses have the capacity, resauandsprotocols to
implement the PBS model at the targeted level

Campus staffisetargetedevel resources provided by PBS staff

Suspensions and discipline referrate reduced.

There is a change in reportsitident behavior or teacher behavior f
targeted classrooms

Classrooms at participating campuses are systematically manage

Campusstaff have the capacity, resourcasd protocols to
implement the PBS model at the intensive level

Datadriven protocols are used to address students and/or teache
need of intensive intervention

Campusstaff knowthe referral systems that exist on campus
Campus staffise intensivelevel resources provided by PBS staff

Suspensions and discipline referrate reduced.

Source AISD PBS Logic Model, Department of Program Evaluation
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APPLICATIONS OF THE AISD PBSL oGIC MODEL

PROGRAM DESIGN AND PLANNING

The district team used the process steps fronotjie model (Table 4)to develop
products and resources that would assist in implementing PBS on campuses. For example,
among other products, the district team develope®Bf Toolkit which consists of 3
evidencebased strategies, programs, and curricula that address various student and adult needs
at the universal, targeted, and intensive le\rgism this year onwarexternal coaches will
train campus stafiboutthe contents of #htoolkit and will work with PBS teams dn
administrators to identify and adminissgrecifictoolkit interventions appropriate for each
campus. In addition, the district team used the process steps to identify how training
components and processes wortagkther and to establish timelines for implementation. The
intent of doing this was to developteyear timeline for model implementation. This proposed
timeline is intended for use in forthcoming years to plan distride implementation and
training, ®mpare campus implementation staarsd document district progress and planning
(Appendix F).
PROGRAM |MPLEMENTATION

Program evaluation staff and the district taaged the activities and outputs from the
logic madel to develop a set of tools to guickempus implementation through facilitation of
databased decision making and action planning for campus teams to guide their
implementatior{Appendix G) TheCampus Assessment and Planning Tool (CAB®)
comprehensive guide for campus teams to plan itim@ilementation and evaluate their
progress (Appendikl). TheCAPT consists of amction planning sectiotinat outlinesl6
components that must be addressed as part of the PBS proceastidimelanning section
provides an organizational template for @ars teams to document what they ewerently
working on as well at plantheir next steps. ThREAPT also lists 46 items in thactivities
statussection (adapted from Sugai, Horner, & Todd, 2003) that campus teams review every
guarter to evaluate thgawrogress. For each item, campus teamark ther progress status as
well as priority for improvement. Overall, tiAPT provides campus teams with
documentation about their implementation, an opportunisgliemonitor their development,
anda resource for planning their next steps. Campus data collectiorfeéaplthe Common
Area Observation Formnd theClassroom Observatidishorf] Form) are used by external
coaches and campus team members to evaluate the status of universal bgbgmior su
systems. Other campus to@ésg.,the Consultation Request Foramd theDecision Treghave
been developed to help campus team members organize access to-tangktéeinsivelevel
services.
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PROGRAM EVALUATION

Sugai et al., (2005ecommendedistrictlevel monitoring of program implementation
andoutcomes, as well as distraide dissemination of information. The AISD PBf®jic
modelwas used to design the annual formative and summative digtidet PBS evaluation.
The formative evaluation foses on assessing the fidelity of PBS implementation on
campuses. An evaluation tool called B8S Benchmark Toalkas developeth 2007#2008to
assist this process (Appendjx Items on the PBS Benchmark Tewgdre derived from the
process steps of thegie mode) and the measurement criteware adapted from the AISD
PBS Levels of Implementation Rubric creabgdDPE in 20042005 (Christian et al2006)
andfrom the Benchmarks of Quality developed at the University of Florida (Kincaid, Childs,
& George, 2005). The advantage of usingRB& Benchmark Toalver the rubric, the
original Benchmark®f Quality tool, or the SWIA is that the items on the Benchmark Tool
were developed with the AISD PBS activiti@emind and therefore provide a more acate
and relevant measure of implementation fidelity. PiBS Benchmark Toas completed by
the external coach for each of his/her caneguend results are summarized for campuses
every quarter. The external coach rates eachatemrange of categosdromno
implementatiorio advanced implementatioihe external coach uses evidence from the
CAPT, patrticularly theactivities statusection to rate items. Therefordata from thd®BS
Benchmark Toot e pr esent campus t eamspérceptions of thé dtatuga s e x t
of PBS implementation. Quarterly results from B&S Benchmark Togdrovide an
opportunity for campuses to receive regular, objective feedback about their progress.
Furthermorebecausehe CAPT and thePBS Benchmark Toare deived from the same set
of process steps, tiRBS BenchmarkTool item scores should reflect the challenges and
priorities identified by campus teams on @&PT. Formative evaluation efforts also examine
how the district PBS team address campus needslamdheir coordination and
implementation activities. To assess district implementatiorDigteict Assessment and
Planning Too[DAPT) has been developed using the logic model process stepPAREIs
similar to theCAPT in its purpose and structuraais used by the district team to plan and
evaluate district level PBS efforts.

DPE staff use information from instruments such as@Aé T, theDAPT, and thePBS
Benchmark Tooto answer a series of formative evaluation questions suth/Mat training
and technical assistanbeve been davered campusvide and districtvide as part of the
implementation procesgdThese questionseremodeled orthe national evaluation template
and all ow compar i s o withahatiohdl shidpesThéf@rBatier ogr e s s
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evaluation questiond@ able4) also inform some of thehortterm and mediurtermoutcomes
outlined in the PBS program logic model.

Table4. QuestionsPata Sources, arfdutcomes for Formative Evaluation

Evaluation questions

Which schools are receiving
implementation support?

What training and technical
assistancevereprovided by the
district PBS team this year?

Data source

DAPT
District team meetings

Desired Outcome

District has the capacity to trair
monitor, improveand evaluate

PBS activities at the universal,
targeted, and intensive lesgel

Havethe training and technical

PBS Campus Benchmark
Tool
CAPT

Participating campuses have tr
capacity, resourceand
protocols to implement the PBS
model at the universal, targetec
and intensive level

assistance resulted in change i
the behavior support practices
used in schools?

PBS Campus Benchmark
Tool
CAPT

Staff define and provide a
consequence of interventions f
problem behaviors

Staff defineand provide adult
and student reinforcement
systems for positive behaviors

PBS Campus Benchmark
Tool
CAPT

Campusesise targeted and
intensive level resources
provided by PBS staff

How did campusesse district
training and other resources thi
year?

PBS Campus Benchmark
Tool
CAPT

Datadriven protocols are used
to address students and/or
teachers in need of intensive
intervention

PBS Campus Benchmark
Tool
CAPT

Campuses know the referral
systems that exist on campus

Source AISD PBS Logic ModelDepartment of Program Evaluation

Data from thd®BS Benchmark Todre used to identify campuses along four stages of
implementation: advanced, intermediate, beginramgl no implementatiomhis information

is usedto thoroughly examine how PBS implementation influesreceange of mediurand

long-term outcomesT(able5). The summative evaluation fo@son evaluating the change

that occus as a result of PBS and exansmgiestions such d#las there been a change i

reported student problem behaviomhis and other questions designed for the summative

evaluationweredeveloped from the nationBBIS evaluation template aatlow comparison

of Al SD6s

Rith & naponad spmpéesThe summative evaluation tipes also

inform some of the outcomes outlined in #8S program logic model
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Table5. QuestionspPata Sources, arfdutcomes for Summative Evaluation

Desired Outcome

Evaluation question Data source
Have the training and
technical assistance
resulted inchange in the
behavior support practice
used in schools?

PBS Campus Benchmark

Participating campuses have the capacit
resources, and protocols to implement tf
PBS model at the universal, targeted, an
intensive levels.

Has there been change ir
reported student problem AISD discipline records
behavior?

There is a change in reported student
behavior (reduced office discipline
referrals, reduced suspensions).

Has there been a change

o P AISD attendance records

There is improvedtudent attendance rate
at participating schools.

Has there been a change
student academic TAKS scores
performance?

Students achieve their academic potenti

22
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CONCLUSIONS AND RECOMMENDATIONS

PBS efforts in AISD have progressstgadilyover the lastl years interms of
implementation scale and infrastructure. With increased staff capacity and support for the
district PBS team, PBS implementation in AISD is poised to expand even more in scope and
structure. Preliminary investigations dB® effects indicate this growth will hefprther
address student behavior support issues on campuses and contribute toward improving the
overall school climate across a wider platform. A kegango maximize the potential of PBS
to address student behawsupport will be to focus on implementing PBS with fidelity. This is
crucialbecausearly investigations show that quality PBS implementasaelatedo better
student behavior and school climate outcomes. The program development and planning work
that was conducted iBummer2008will be usedo outlinea road map for quality PBS
implementation. In addition, formative data from the AISD PBS process evaluation will inform
next steps and progress for the district team.

RECOMMENDATIONS FOR |MPLEMENTATIO N

The AISD PBS model has evolved to its current version over thé yestrs. It is
important that albf the external coaches are trained and familiar thidlttomponents and
processes of the current model. To do this, the coordinator will need tozergaoiessional
development opportunities for the district team. In addition, the district team will need to
developa sufficient training capacitio ensurean adequate number of coachestrained to
conduct campus trainirgpoutthe various PBS resows(e.g.,thetoolkit items).

The district teanis in the process of revisirigedistrict-wide training provided to
campuses. These revised traingggsion are intended to reflect the updated PBS model and to
bring campuses ugp speed with the changtsthe original AISD model. Currently, the
districtwide training sessions are conducted by implementation ¢ddased on first year of
implementation. These training sessions would be more effective and relevant if training were
administered to campusebased on their implementation neddghe future it will be
possi bl e to easiwmpdmenatioanead eceayquaneaséd orits CAPTand
Benchmark Tootlata Therefore, itis recommenddthat the district team align the existing
training modules with the assessment content to develop a training outline.

RECOMMENDATIONS FOR EVALUATION

In the current evaluation design, external coaches receive quarterly campus reports that
contain progress data in each area of PBS implementafiopus needs identified via the
CAPT, and the training evaluation assessment. It is imperative that the coordinator and the
external coaches refer to these progress reports to determine planning steps for campuses as
well as for the district team. Doingistwill ensure campuses receive support that is
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meaningful and tailored to their specific needs alsdwill allow the district team to monitor

the fidelity of PBS implementation district widEhe implementation data will be used in
subsequent evaluatisrio assess the distreide progress of PBS. Progress will be determined
by calculating the difference in implementation scores across the quarters and by linking
outcome measures of student discipline and PBS climate to campus implementatiorscores.
addition, mplementation data will allow the opportunity for expanding some of the data
analyses discussed in this report.
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